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ABSTRACT
The purpose of this study was to determine relation­
ships which existed between stated art education objectives 
of elementary classroom teachers and (1) their selection and 
organization of art activities, (2) art activities which 
they used, and (3) certain professional and personal factors.
The list of thirty art education objectives upon 
which this study was based was formulated after reviewing 
literature on art education. The objectives ranged in na­
ture from highly authoritarian to highly creative as vali­
dated by authorities in art education.
The primary source of data for the study was a four- 
part questionnaire which was sent to all white public school 
elementary classroom teachers, grades one through six, in 
East Baton Rouge Parish, Louisiana.
Part I of the questionnaire contained the series of 
authoritarian and creative art education objectives to be 
rated on a five-point scale by each teacher according to the 
importance which he attached to the objectives in an elemen­
tary school art program.
Part II of the questionnaire, "Selection and Organi­
zation of Your Art Activities," and Part III, "Art Activities 
Which You Use in Your Art Program," contained lists of items 
to be rated on a.four-point scale, according to frequency of 
use, by the teachers.
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In Part IV, the teachers were asked to provide pro­
fessional and personal data#
Each teacher was assigned an index number based on 
his beliefs about the importance of the creative and author­
itarian objectives. This index number was derived by aver­
aging the teacher*s total of the ratings on each objective 
multiplied by the rating given each objective by the author­
ities. The teachers were then divided into three groups, 
from high to low, according to their index numbers.
A contingency table was set up for the three groups
and their responses to each item. The chi square test was 
used to test the null hypothesis that the classification 
according to beliefs about art education objectives was 
independent of responses to each other item in the question­
naire.
The following conclusions were made:
(1) Of all the differences found among groups as 
indicated by the chi square test, the greatest differences 
occurred in the selection and organization of art activities. 
Responses of the groups to nine of the twelve items listed 
were found to be dependent upon teachers* beliefs about art 
education objectives. These items were: 
art related to other studies, 
special events or holidays, 
children’s interests and needs, 
children’s requests,
vii
workshop experiences, 
curriculum guides, 
supervisors, 
sequential plans, and 
community needs.
(2) The responses indicated that more teachers in 
the group, leaning toward creative art education objectives 
tended to usq,with greater frequency, a wider variety of 
means for selecting and organizing their art activities than 
did teachers leaning toward less creative objectives.
(3) More teachers in the group leaning toward cre­
ative art education objectives used a greater variety of art 
activities more frequently than did teachers leaning toward 
less creative objectives.
(4) All teachers tended to include more two- 
dimensional art activities in their programs than three- 
dimensional activities.
Most frequently used two-dimensional and three- 
dimensional activities included making or studying:
decorations and ornaments for special events,
»
craft objects of scrap materials,
papier mache objects,
masks,
murals and friezes, 
working drawings,
viii
color, and
problems related to the schoolroom and building.
(5) Teachers1 ages, grades taught, educational back­
grounds, years of teaching experience in the present school 
system, total number of years of teaching experience, number 
of art courses completed for college credit, and the formula­
tion of art education objectives by a school were unrelated 
to teachers* beliefs about art education objectives.
CHAPTER I
INTRODUCTION
I. THE PROBLEM
Art education in the United States has been under­
going changes in philosophy and objectives in its varied and 
experimental history. Well over a century ago, a few teach­
ers initiated the first art instruction in highly formalized 
classes "for the education of the eye and training the hand."^ 
Objections to the long, dreary hours spent in dull repetitious 
copying of rectangles, cylinders, cones, and plaster casts 
eventually forced art to become less restrictive.
Massachusetts became the first state to place art in 
its general program of education and, in ldyo, passed the 
Legislative Act requiring every city and town having a popu­
lation of more than ten thousand inhabitants to make pro­
visions for giving free instruction in drawing.^ This art 
program emphasized the vocational aspects of art education, 
relating art more closely to earning a living than the earli­
est efforts, mentioned above. The practical value of art 
permeated the philosophy of art education until the twentieth
•^William G. Whitford, An Introduction to Art Educa­
tion (New York: D. Appleton-Century Co., Inc., 1937)# P* 8*
p
Walter Smith, Art Education. Scholastic and Indus­
trial (Boston: James R. Osgood and Co., 1&73)» P* ^0*
century, when interest in the non-professional student of art 
increased, and the scope of art instruction was broadened.
By World War I, art was still an isolated subject in 
the curriculum, but some forward-looking teachers were ex­
perimenting with correlating art with geography, history, 
and other subjects, until integration with other subject 
matter became an accepted practice. At this time, possibili­
ties for developing creativity began to be realized. The 
primary grades were the first to encourage freedom of expres­
sion. The idea spread rapidly. Before long, many elementary 
schools advocated complete freedom of self-expression in 
opposition to the extreme formalism of earlier training.^ 
Gradually, however, reaction to this laissez-faire attitude 
led to guided art experiences. Today, art experiences are 
recognized as "essential to the fullest development of all 
people . . .  because they promote self-realization of the 
whole individual by integrating his imaginative, creative, 
intellectual, emotional, and manual capacities. . . .  Be­
cause art experiences are close to the core of individual 
and social development . . .  the National Art Education As­
sociation believes that all teachers should have basic 
training in art."^
^Commission on Secondary School Curriculum, The Visual 
Arts in General Education (New York: D. Appleton-Century Com­
pany, Inc., 1940), pp. 5-&.
^National Art Education Association, cited in Course 
of Study in Art Education. Bulletin 262. (Harrisburg, Pa.: 
Commonwealth of Pennsylvania, Department of Public Instruc­
tion, 1952), p. xi.
3In order to reach maturity, art must be taught as am 
organized, developmental process by teachers who possess 
sound objectives of art education and practice sound meth- 
ods.^ Since beliefs about art education objectives vary 
considerably, study and research are necessary to identify 
the art education objectives of teachers and their prac­
tices regarding these objectives# Aesthetic and creative 
growth in children can be achieved only through a clear 
understanding of objectives.
Statement of the problem. The purpose of this study 
was to determine relationships which existed between stated 
art education objectives of elementary classroom teachers 
and (1) their selection and organization of art activities, 
(2) art activities which they used, and (3) certain profes­
sional and personal factors.
Delimitations of the problem. This problem was 
limited to the 572 white public school elementary classroom 
teachers, grades one through six, in East Baton Rouge Parish, 
Louisiana. This parish was selected for the study because 
its teacher population was representative of the State of 
Louisiana and every teacher had access to the same art edu­
cation supervision.
^Italo L. DeFrancesco, Art Education - Its Means and 
Ends (New York: Harper and Brothers, Publishers, 195&), pp. ■ 
90-92.
4Importance of the study. Two factors contributed to 
the importance of this study: (1) elementary classroom
teachers1 art education objectives needed to be determined 
since these ’teachers have the chief responsibilities for art 
instruction in the elementary schools, and (2) a survey of 
art education objectives and practices was a requisite to 
provide the basis for improving pre-service and in-service 
art education programs on the elementary level by determining 
how art activities were selected and organized and what art 
activities were used to achieve the stated objectives.
II. DEFINITIONS OF TERMS USED
Authoritarian objective. An authoritarian objective 
is a stated aim which reflects the attitude that there is a 
true and correct fixed body of knowledge, principles, and 
concepts which can be transmitted. When such an objective 
is applied to art education, it implies a major emphasis on 
the formal precise teaching of facts and skills and requires 
the student to conform to predetermined standards and pre­
scribed images.
Creative objective. A creative objective, as applied 
to art education, reflects the attitude that a major emphasis 
should be placed on encouraging self-expression through the 
unfolding of the individual learner1s own thoughts and ac­
tions in his attempt to achieve an artistic experience.
III. SOURCES OF DATA
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The primary source of* data was a four-part question­
naire, as presented in Appendix A, which was distributed to 
the 572 white public school classroom teachers, grades one 
through six, in East Baton Rouge Parish. Four hundred 
sixty-nine questionnaires, or eighty-two per cent, were re­
turned. Thirty-one, or five per cent, of the returned 
questionnaires were incomplete. Therefore, U3& question­
naires, or seventy-seven per cent, were included in this 
s tudy.
Method of procedure. Part I of the questionnaire,
"Art Education Objectives in the Elementary School," con­
tained a series of thirty statements of art education 
objectives to be rated on a five-point scale according to 
the importance which each teacher attached to each objective 
in an elementary school art program. In order to compile 
the statements used in this part of the study, literature on 
•art education was examined, and a list of art education ob­
jectives was formulated.
Based on experiences with trial groups of teachers 
and art students and upon further study, the original list 
of twenty art objectives was restated for clarity and in­
creased to thirty-three in number.
To validate the revised series of objectives, the list 
was sent to twenty authorities in art education. To select
the authorities, twenty-five prominent art educators were 
asked to list ten persons whom they considered to be impor­
tant in influencing art education today. Fifteen of the 
educators replied, as shown in Appendix C. The twenty per­
sons named most frequently by these educators formed the 
jury of authorities. Of the twenty authorities, the nine­
teen listed in Appendix D rated the statements. In six 
cases, the same persons who were in the first group of art 
educators asked to list authorities, were considered by 
their colleagues to be authorities.
Each authority was requested to rate the thirty-three 
objectives, presented in Appendix B, as highly creative, 
creative, neither creative nor authoritarian, authoritarian, 
or highly authoritarian, according to the definitions pro­
vided. Points were assigned from five for each highly 
creative statement to one for each highly authoritarian 
statement. From a possible high of five to a low of one 
obtained by averaging the nineteen ratings, the most creative 
art education objective scored 2+.&4-21, while the most author­
itarian objective scored 1.0000, as shown in Appendix E.
Three objectives in the revised series were omitted because 
of similarity or obviousness. Thus, Part I of the final 
questionnaire contained thirty statements on a scale ranging 
from authoritarian to creative, with Weights ranging from
1.0000 to If. 32*21.
While the art educators were asked to rate each of the
objectives on a five-point scale from authoritarian to cre­
ative, each teacher was asked to rate these same objectives 
on a five-point scale according to the importance which the 
teacher believed each objective should have in an elementary 
school art program.
Part II, "Selection and Organization of Your Art 
Activities," and Part III, "Art Activities Which You Use in 
Your Art Program," contained a list of items to be rated on 
a four-point scale, according to frequency of use by the 
elementary teachers. The items on these two parts of the 
questionnaire were based, with some modification, on similar 
statements developed by Dr. Reid R. Hastie in his study, "A 
Survey of Best Practices in Art for the Elementary Schools 
and for Elementary Teacher Preparation," and were used with 
his permission. Dr. Hastie compiled this comprehensive list 
of activities for his questionnaire as the result of exten­
sive experience in public school and college teaching. He 
also used suggestions by teachers and supervisors, made a 
thorough analysis of thirty-seven state and local curriculum 
guides, and used ideas from art education literature.^
In Part IV of the questionnaire, "Professional and 
Personal Data," the teachers were asked to provide profes­
sional and personal data concerning age, degrees held, grade
^Reid Richard Hastie, "A Survey of Best Practices in 
Art for the Elementary Schools and for Elementary Teacher 
Preparation" (unpublished Doctoral dissertation, University 
of Pittsburgh, 1953)> P«
presently taught, number of years of teaching experience in 
East Baton Rouge Parish, total number of years of teaching 
experience, art courses for which college credit was re­
ceived, amount of credit for such courses, and the formula­
tion of art education objectives in the teachers!s school.
Before the final questionnaire was mimeographed, the 
form was examined by a research specialist in the Louisiana 
State University Computer Research Center, to see that the 
arrangement of items would facilitate coding and tabulating 
for IBM processing.
After the final questionnaire was prepared, the 
writer personally delivered to the forty-three white public 
schools in East Baton Rouge Parish enough questionnaires for 
each teacher, grades one through six. Questionnaires from 
all but six schools were returned within two weeks. Princi­
pals in the remaining six schools were contacted and their 
faculties returned their questionnaires the following week. 
Therefore, teachers in every one of the forty-three white 
elementary public schools in the parish participated in this 
study. No attempt was made to identify replies either from 
teachers in specific schools or to compare faculties.
IV. ORGANIZATION OF THE REMAINDER OF THE STUDY
In Chapter II, "Analysis and Interpretation of Data," 
the relationships between the upper, middle, and lower groups
into which all teachers were divided and each item on all 
other parts of the questionnaire are analyzed and inter­
preted, Chapter III contains a review of the findings and 
conclusions of the study.
CHAPTER II
ANALYSIS AND INTERPRETATION OF DATA
The analysis and interpretation of data for this study 
were dependent upon Part I of the questionnaire concerning 
teachers' beliefs as to the importance of thirty statements 
of art education objectives in an elementary art program.
The teachers were asked to rate these statements in Part I 
on a five-point scale. A response of "Highly Important" re­
ceived five points; "Of Much Importance" received four points; 
"Important," three points; "Of Little Importance," two points; 
and "Of No Importance," one point. Each teacher was assigned 
an index number and was grouped according to his responses to 
the statements.
Each of the thirty statements was weighted with the 
creative-authoritarian ratings made by the jury of author­
ities. The response by a teacher to each item was multiplied 
by the weight assigned to that item. For example, item number 
one, with a weight of 4*1052, was multiplied by five if the 
teacher rated item one as "Highly Important," or multiplied 
by four if this item were rated, "Of Much Importance." Each 
of the other twenty-nine items was treated similarly • The 
thirty weighted ratings were then totaled and averaged for 
each teacher with the resulting number assigned to each tea­
cher as an index number based upon the teacher's beliefs as
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to the importance of creative and authoritarian art education 
objectives* Teachers who rated creative objectives high in 
Importance and authoritarian objectives low in importance 
had higher index numbers than teachers who rated the objec­
tives in the reverse order**
The teachers were divided into upper, middle, and 
lower groups according to the index numbers* Each of the 
three groups contained 11+6 teachers* The upper group had a 
high index number of 14*0393 and a low index number of 
11*3496, with a range of 2*6695* The middle group had a 
high index number of 11*3376 and a low of 10* 1591 $ with a 
range of 1*1765, while the lower group had a high index num­
ber of 10*1563 and a low of 6*3267, with a range of 3*6276* 
The classification of teachers into groups according 
to their beliefs about art education objectives was compared 
statistically with responses to each item In Parts II, III, 
and IV of the questionnaire*
The chi square test was used to test the null hypoth­
esis that the classification according to beliefs about art 
education objectives was independent of the responses to each
*The term "higher index numbers" is used to facilitate 
statistical processes and does not mean that the study has a 
qualitative goal* The results do not purport to determine 
whether teachers themselves are "creative" or "authoritarian•" 
The study is not contrived to prove that one set of objectives 
is superior to another, but rather to compare the stated ob­
jectives to which teachers subscribe with their classroom art 
activities*
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of the items in Parts II, III, and IV. The null hypothesis 
was rejected at the five per cent level of significance.
The following three sections contain discussions re­
garding relationships between beliefs about art education 
objectives held by elementary classroom teachers and: (1 ) 
their selection and organization of art activities, (2) art 
- activities used*and (3 ) certain professional and personal 
factors.
I. SELECTION AND ORGANIZATION OF ART ACTIVITIES
Part II of the questionnaire, "Selection and Organi­
zation of Your Art Activities," contained twelve statements 
plus space for "others" to be written in if desired. These 
statements pertained to methods of selecting and organizing 
art activities. Teachers were asked to check one of four 
categories, "constantly," "often," "seldom," or "never," 
according to the frequency of use of each method. Responses 
to these methods in Part II may be seen in Table I.
On the basis of the chi square test, the null hypoth­
esis was rejected for nine of the twelve statements. This 
means that teachers* beliefs about art education objectives 
and their responses about frequency of use of these nine 
items were related. The nine items* were:
(1 ) relationship to a unit or area of study in 
another class,
$These statements are numbered as in Part II of the 
questionnaire.
Upper Group 
No Answer Never Seldom
Item No. Per Ct. No. Per Ct. No. Per Ct
1. Relationship to a unit or area 
of study in another class.* 1 0.7 5 3.4 0 0
2. Special events or holidays* 11 7.5 0 0 7 4.8
3. Prescribed by course of study 11 7.5 31 21.2 39 26.7
4, Current material in magazines 2 1.4 6 4.1 46 31.5
5. Children*s requests* 8 5.5 2 1.4 25 17.1
6. Part of a sequential plan of 
developing art or principles 
of desi gn* 5 3.4 20 13.7 79 54.1
7. Competitions— local demand 2 1.4 13 8.9 79 54.1
8. Suggestions from local or 
state curriculum guides* 2 1.4 14 9.6 50 34.2
9. Suggestions from the supervisor 
or visiting art teacher* 12 8.2 17 11.6 46 31.5
LO. Experiences in teacher workshops* 8 5.5 15 10.3 41 28.1
LI. Survey of pupil interests and 
needs* 3 2.1 4 2.7 11 7.5
L2. Survey of art needs of the com­
munity* 9 6.2 36 24.7 54 37.0
* Indicates that responses to these items and grouping of teachers were related
TABLE I
SELECTION AND ORGANIZATION OF ART ACTIVITIES
»*
Often 
No. Per Ct.
Constantly 
No. Per Ct.
No
No.
Answer
Per Ct. No.
Never 
Per Ct.
Seldom 
No. Per Ct.
Often 
No. Per Ct.
72 49.3 68 46.,6 3 2.1 2 1.4 2 1.4 86 58.9
58 39.7 70 47.9 16 11.0 0 0 4 2.7 70 47.9
54 37.0 11 7.5 24 16.4 26 17.8 -45 30.8 50 34.2
79 54.1 13 8.9 5 3.4 8 5.5 32 21.9 90 61.6
93 63.7 18 12.3 11 7.5 4 2.7 47 32.2 73 50.0
34 23.3 8 5.5 10 6.8 31 21.2 82 56.2 20 13.7
45 30.8 7 4.8 6 4.1 19 13.0 89 61.0 29 19.9
73 50.0 7 4.8 8 5.5 15 10.3 59 40.4 61 41.8
58 39.7 13 8.9 11 7.5 21 14.4 42 28.8 65 44.5
70 47.9 12 8.2 10 6.8 28 19.2 40 27.4 63 43.2
87 59.6 41 28.1 4 2.7 8 5.5 19 13.0 84 57.5
45 30.8 2 1.4 10 6.8 35 24.0 69 47.3 29 19.9
Consl 
No. I
53
56
1
II
11
3
3
7
5
31
3
13
Lower Group
nstantly 
Per Ct.
No Answer 
No. Per Ct.
' Never 
No. Per Ct.
Seldom 
No. Per Ct.
Often 
No. Per Ct.
Constantly 
No, Per Ct.
36.3 4 2.7 1 0.7 7 4.8 87 59.6 47 32.2
38.4 10 6.8 0 0 10 6.8 80 54.8 46 31.5
0.7 13 8.9 33 22.6 51 34.9 43 29.5 6 4.1
7.5 3 2.1 7 4.8 56 38.4 73 50.0 7 4.8
7.5 11 7.5 10 6.8 37 25.3 82 56.2 6 4.1
2.1 7 4.8 44 30.1 79 54.1 14 9.6 2 1.4
2.1 3 2.1 23 15.8 81 55.5 38 26.0 1 0.7
2.1 8 5.5 26 17.8 59 40.4 51 34.9 2 1.4
4.8 7 4.8 36 24.7 57 39.0 45 30.8 1 0.7
3.4 7 4.8 31 21.2 48 32.9 56 38.4 4 2.7
21.2 7 4.8 16 11.0 26 17.8 87 59.6 10 6.8
2.1 18 12.3 49 33.6 59 40.4 19 13.0 1 0.7
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(2) special events or holidays,
(5) children's requests,
(6) part of a sequential plan of developing art or 
principles of design,
(&) suggestions from looal or state curriculum 
guides,
(9) suggestions from the supervisor or visiting art 
teacher,
(10) experiences in teacher workshops,
(11) survey of pupil interests and needs, and
(12) 1 survey of art needs of the community*
The three groups of teachers as a whole had the great­
est per cent of responses in the "often” category for five of 
the above items* These were:
(1) in relation to a unit or area of study in another 
class,
(2) for special events or holidays,
(5) by children's requests,
(10) as the result of experiences in teacher work­
shops, and
(11) by a survey of pupil interests and needs*
Each of the three groups most frequently checked "sel­
dom” for two methods for selecting and organizing art activ­
ities* These were:
(6) part of a sequential plan of developing art or 
principles of design, and
(12) a survey of art needs of the community*
By examining the first statement, relationship to a
unit or area of study in another class, in Table I, it is
evident that each of the three groups checked "often” most 
frequently* Forty-nine and three-tenths per cent of the 
upper group, 5&*9 per cent of the middle group, and 59*6 per 
cent of the lower group checked the "often" category* How­
ever, differences appeared in the number of responses in the 
"constantly" category* For the upper group, differences in 
responses between the "often" and "constantly" categories 
were less than three per cent* Increasingly greater differ­
ences were noted between the two categories for the middle 
group (22*6 per cent) and the lower group (27*4 per cent)*
It is apparent, then, that a far greater per cent of teachers 
in the upper group "constantly" related their art activities 
to a unit or area of study in another class or subject, al­
though teachers in all groups considered relationships to be 
important*
Responses were related to beliefs about art education 
objectives on the second item, special events or holidays* 
Again for this item, each of the three groups checked "often" 
or "constantly" most frequently* Whereas, the upper group 
checked "often" 39*7 per cent and "constantly" 2f7*9 per cent, 
the middle group checked "often" 47*9 per cent and "con­
stantly" only 3d*2f per cent* The lower group reversed this 
trend to per cent for "often" and 31*5 per cent for
"constantly*" None of the groups checked "never," but 11*0 
per cent of the middle group, 7*5 per cent of the upper 
group, and 6*& per cent of the lower group did npt answer
16
&t all*
The two categories checked most frequently for the 
fifth item, children's requests, were "often" and "seldom," 
with "often" checked 50*0 per cent, or more, by each of the 
three groups* The greatest differences among the groups on 
this item were found in the "constantly” category in which 
the upper group had 12*3 per cent of its responses, compared 
to 7*5 per cent of the responses of the middle group, and 
4*1 per cent of the lower group* In contrast, the lower 
group had 6*6 per cent "never" responses, while the middle 
group dropped to 2*7 per cent "never" responses, and the
upper group had only 1*4 per cent* In general, most art
educators believe that children's requests and a survey of 
pupil needs and interests are two of the most effective ways 
for selecting and organizing art activities*^ Thus the upper 
group tended to coincide more closely with the opinions of 
art educators than did the middle or lower groups*
Item (6), part of a sequential plan of developing art
or principles of design, seemed to be relatively unimportant
to all of the groups, as 54*1 per cent of the upper and lower 
groups, and 56*2 per cent of the middle group checked "seldom" 
in the use of this item as a means of selecting and organizing
^Reid Richard Has tie, "A Survey of Best Practices in 
Art for the Elementary Schools and for Elementary Teacher 
Preparation" (unpublished Doctoral dissertation, University 
of Pittsburgh, 1953), p. 76. —  •
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their art activities. However, over 23.0 per cent of the 
upper group checked "often"• This per cent was equal to the 
total per cent of the other two groups combined in this cate- 
gory. As verified by Dr. Hastie*s study, the use of a se­
quential plan for developing an art program, along with the 
use of children*s needs and interests, implied a definite 
and organized direction rather than a haphazard approach.
Although much art education literature is available to 
teachers at both the local and state levels, only 50.0 per 
cent of the upper group, i+l.d per cent of the middle group, 
and 3k•9 per cent of the lower group "often" made use of 
item (&), suggestions from local or state curriculum guides, 
while 3 k •2 per cent of the upper group and 40.4 per cent of 
each of the other groups checked "seldom" for their use of 
suggestions from curriculum guides. The primary differences 
between the groups lay in the 4*8 per cent of the upper 
group which "constantly" used the guides as compared with
2.1 per cent of the middle group and 1.4 per cent of the 
lower group. At the other end of the scale it may be noted 
that only 1.4 per cent of the upper group did not answer com­
pared with 5*5 per cent for each of the other two groups; 
while 9,6 per cent of the upper group answered "never" com­
pared to 10.3 per cent of the middle group and the increas­
ingly greater 17.3 per cent of the lower group.
2Ibid.,pp. 7S-79.
id
Like the preceding item, the groups tended to follow 
the same pattern of responses to item (9 )> suggestions from 
the supervisor or visiting art teacher, as a method of se­
lecting and organizing art activities. Again the responses 
fell primarily in the "seldom" and "often" categories, al­
though the middle group had the greatest number of "often" 
responses rather than the upper group. Again the upper 
group had almost twice the number of "constantly" responses 
as contrasted with the lower group’s 21+ .7 per cent of re­
sponses in the "never" category.
By examining Table I, again it is evident that the 
large number of "constantly" responses by the upper group 
was responsible for the differences among the groups regard­
ing item (10), experiences in teacher workshops. While the 
per cent of responses increased in each category from "no 
answer" to "often" for each of the groups, the fewest number 
of responses was found in the "constantly" category for the 
middle and lower groups, while the upper group had d.2 per 
cent of its responses in this category.
Since Dr. Hastie’s study showed that item (11), a 
survey of pupil Interests and needs, was one of the most ef­
fective methods for selecting and organizing art activities, 
it was gratifying to find that 57*5 per cent of the middle 
group and 59*6 per cent for each of the upper and lower groups 
checked the "often" category. Compared with the other items, 
fewer responses were found in the "no answer" category for 
this item. The differences among the responses of the three 
groups were quite striking in the "constantly" category which
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was checked by 2d*l per cent of the upper group* 21*2 per 
cent of the middle group* and 6*d per cent of the lower 
group*
As & method of selecting and organizing art activ­
ities* the largest number of each group "seldom11 used item
(12)* a survey of art needs of the community* However* as 
its second highest response* the upper group's 30,6 per cent 
in the "often" category fell only 6*2 per cent below its 
"seldom" responses* Over 12*0 per cent of the lower group 
did not answer this item* while 13*0 per cent of this group 
stated that it "often" used this method*
Although space was provided for listing other methods 
of selecting art activities* very few teachers wrote in ad­
ditional methods* and in each case* these listed suggestions 
were simply a rewording of the statements on the question­
naire*
The null hypothesis was not rejected for three methods 
of selecting and organizing art activities* This means that 
beliefs about art education objectives and the frequency of 
using these three methods seem unrelated* The three items 
upon which the groups seemed to agree were:
(3) prescribed by course of study*
(if) current material in magazines ISchool Arts. Arts 
fiflS* As&ixl&isi, SBtia Instructor), and
(7) competitions— local demand (Red Cross)*
The responses to selecting and organizing art activ­
ities according to item (3)* prescribed by a course of study*
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were fairly evenly distributed between the "seldom" and 
"often" categories by the three groups. More than 63.0 per 
cent of all answers for each group fell into these cate­
gories, with the "seldom" responses varying from 26.7 per 
cent for the upper group to 34•9 per cent for the lower 
group, and the "often" responses varying from 29.5 per cent 
for the lower group to 37 »0 per cent for the upper group.
The answers indicated, however, a desire to answer 
"correctly," a misunderstanding of the statement, or lack of 
knowledge as neither East Baton Rouge Parish nor the State 
of Louisiana had a prescribed course of study. It was pos­
sible that the meaning of this statement may have been mis­
interpreted to include suggestions in bulletins, newsletters, 
and art education literature made available to the teachers 
by both the Parish and the State. The misunderstanding also 
may have accounted for the spread of responses on this item.
The second method of selecting and organizing art 
activities upon which the three groups had similar views was 
that of item (4), current material in magazines, such as 
School Arts, Arts and Activities. Grade Teacher, and The In­
structor. Fifty per cent, or more, of each of the three 
groups checked "often." The second highest category fell 
below the "often" category by 12.0 per cent. It is interest­
ing to note that 6.9 per cent of the upper group, 7»5 per 
cent of the middle group, and only 4*3 per cent of the lower 
group checked "constantly" as a method of selecting art
activities from current professional magazines.
The third and last method of selecting and organiz­
ing art activities agreed upon by the three groups was that 
of item (7)* competitions— local demand, such as the Red 
Cross. More than 54.0 per cent of the upper group, 61.0 
per cent of the middle group, and 55*0 per cent of the lower 
group stated that they "seldom" used competitions for their 
art activities. Annually, the schools are invited to par­
ticipate in a state-wide Safety Poster contest. Usually, 
however, the schools tend to discourage competition among 
elementary children.
In general, the differences among the three groups 
seemed to be due to the upper group having a larger propor­
tion of "constantly" answers, and to the lower group having 
a larger proportion of "never" answers. The greatest number 
of responses for all groups fell within the "often" category, 
while the "seldom" category had the second highest number of 
responses. The responses in the "often" category totaled 
2,163, or more than 41 per cent for the twelve items, as 
shown in Table II. The "seldom" category had a total, of 
1>577> or 30.0 per cent, of all responses.
By examining Table II, it may be seen that for the 
twelve items on Part II of the questionnaire, "Selection and 
Organization of Your Art Activities," the upper group had a 
total, of 270, or 15*4 per cent, of its responses in the "con­
stantly" category compared to the 137 (10*7 per cent) "con­
stantly" responses for the middle group, and the 133 (7*6 per
TABLE II
TOTAL RESPONSE FREQUENCIES FOR THE TWELVE ITEMS IN 
SELECTION AND ORGANIZATION OF ART ACTIVITIES BY 
GROUPS AND CATEGORIES
1
Groups
Categories Number
ffBPgE 
Per Cent Number
Nftdcft* 
Per Cent Number
Lower 
Per Cent
Totals 
Number Per Cent
No Answer 74 if. 2 110 6.2 96 5.7 290 1 5.4
Never 163 9.'3 197 11.3 276 15.6 636 12.1
Seldom b l l 27.2 530 30.4 570 32.4 1577 30.0
Orten 760 43.9 720 41.4 675 36.5 2163 41.3
Constantly 270 15.4 107 10.7 133 7.6 590 11.2
TOTALS 1752 100.0 1752 100.0 1752 100.0 5256 100.0
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cent) "constantly" responses for tho lower group* On the 
othor hand, the middle group had the largest per cent which 
did not answer, totaling 6*2 per cent for the twelve Items, 
compared to it*2 per cent of the upper group which did not 
answer, and 5*7 per cent of the lower group which did not 
answer* Also, It may be seen that the upper group had 9*3 
per cent of Its responses in the "never" category* The mid­
dle group increased the per cent of "never" answers to 11*3* 
and the lower group raised the per cent to 15*3 in the 
"never" category* This Indicated a greater tendency by the 
upper group to use the methods available to them in selecting 
and organizing their art programs*
From these data it may be concluded that those tea­
chers who considered creative art education objectives to be 
more important in their elementary art programs also tended 
to use a wider variety of sources for selecting and organiz­
ing their art activities more frequently than did those tea­
chers who leaned toward less creative art education objectives*
II* TWO-DIMENSIONAL ART ACTIVITIES
*
Part III of the questionnaire, "Art Activities Which 
Tou Include in Tour Art Program," was divided into two parts* 
The first part contained a list of eighteen art activities 
primarily of a two-dimensional nature such as drawing, paint­
ing, and graphic processes* Like the items in Part II, dis­
cussed above, the activities in Part III were to be checked
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In one of four categories, "constantly," "often," "seldom," 
or "never,” according to the frequency of use in their art 
programs by the elementary school teachers. The data on the 
two-dimensional activities are presented in Tables III and 
IV.
The chi square test of Independence Indicated a re­
lationship between the grouping of teachers on beliefs about 
art education objectives and their responses about frequency 
of use of eight of the eighteen activities listed in this 
section. While differences among groups existed on these 
eight items, certain similarities also existed, as each of 
the three groups checked the "often” category most frequently 
on two activities:*
(1) making murals, friezes, etc., and 
(d) studying and using color.
-■'j.
Each group checked the "seldom” category most fre­
quently on three activities:
(7) working on specific lettering projects,
(9) studying and using perspective, and 
(15) using stencil or spatter printing.
Each group checked the "never" category most frequently 
on two activities:
(12) developing ways of representing space on two-
dimensional surfaces (other than perspective), and
*These statements are numbered as in Part III of the 
questionnaire•
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(13) using silk screen processes.
Each group divided its greatest number of responses 
between the "never" and "seldom" categories on item (16), 
working with simple print processes.
With these similarities among the three groups, it 
was necessary to look elsewhere for the differences. In 
every case except one, the upper group seemed to deviate 
from the middle and lower groups.
By examining Table III, the differences among the 
groups may be more readily observed. On item (1), making 
murals, friezes, etc., more than 56.0 per cent of the lower 
group, and increasingly larger per cents of the middle 
(56,2) and upper groups (6i+.4) checked the "often" category. 
Making murals was one of only two of the eight activities 
that all three groups rated this highly. It may be well to 
notice the "never" and "constantly" categories. In the lower 
group, 6.2 per cent checked the "never" category, while in the 
middle group 4*1 per cent and in the upper group less than 
one per cent checked this category. On the other end of the 
scale, the upper group checked a total of 6.9 per cent in the 
"constantly" category, equaling the combined per cents of the 
other two groups; or 6.2 per cent for the middle, and 2.7 per 
cent for the lower group. Therefore, it is evident that 
while all groups "often" included the making of murals and 
friezes in their art programs, a much larger number of teach­
ers in the upper group "constantly" used this activity.
The next activity on the list for which responses were
Activity
Upper Group
Wo Answer Never Seldom Oft«
Ho. Per Ct. Wo. Per Ct. No. Per Ct. Wo. P<
1. Making murals, friezes, 
etc.* 1 0.7 1 0.7 37 25.3 94
2. Making box movie's 7 4.8 66 45.2 59 40.4 14
3. Making lantern slides 11 7.5 99 67.8 32 21.9 3
4. Making working drawings 
plans, and diagrams
»
5 3.4 27 18.5 51 34.9 52
5. Working with mimeographed 
and dittoed sheets 7 4.8 41 28.1 47 32.2 40
6. Making posters and ad­
vertising layouts 3 2.1 19 13.0 54 37.0 61
7. Working on specific 
lettering projects* 5 3.4 32 21.9 51 34.9 45
8. Studying and using 
color* 3 2.1 16 11.0 36 24.7 65
9. Studying and using 
perspective* 3 2.1 26 17.8 59 40.4 47
10. Working on specific 
lessons on figure 
drawing 4 2.7 68 46.6 49 33.6 22
11. Working with photogra­
phy 10 6.8 103 70.5 23 15.8 9
12. Developing ways of 
representing space on 
two-dimensional sur­
faces (other than per­
spective)* 5 3.4 66 45.2 42 28.8 27
13. Using silk screen 
processes* 5 3.4 125 85.6 16 11.0 0
14. Making block prints 
(linoleum or wood) 5 3.4 105 71.9 29 19.9 7
15. Using stencil or spat­
ter printing* 1 0.7 22 15.1 69 47.3 53
16. Working with simple 
print processes includ­
ing stic*, inner tube, 
vegetable or cardboard 
printa* 3 2.1 55 37.7 67 45.9 21
17. Working with batik and 
tie-dyeing 5 3.4 119 81.5 17 11.6 4
18. Working with crayon 
Metching* and other 
crayon scratching tech­
niques 4 2.7 26 17.8 47 32.2 56
*Indicat«S that responses to these items and grouping of teachers were i
TABLE III
TWO-DIMENSIONAL ART ACTIVITIES
Middle Group
0 .
Often 
Per Ct.
Constantly 
No. Per Ct.
No
No.
Answer 
Per Ct. No.
Never 
. Per Ct.
Seldom 
No. Per Ct. No,
Often 
, Per Ct.
Constantly 
No. Per Ct.
4 64.4 13 8.9 4 2.7 6 4.1 42 28.8 85 58.2 9 6.2
4 9.6 0 .0 6 4.1 71 48.6 62 42.5 7 4.8 0 0
3 2.1 1 0.7 ‘ 8 5.5 107 73.3 27 18.5 4 2.7 0 0
2 35.6 11 7.5 12 8.2 27 18.5 45 30.8 51 34.9 11 7.5
0 27.4 11 7.5 2 1.4 38 26.0 48 32.9 44 30.1 14 9.6
1 41.8 9 6.2 4 2.7 28 19.2 52 35.6 52 35.6 10 6.8
5 30.8 13 8.9 7 4.8 36 24.7 53 36.3 47 32.2 3 2.1
5 44.5 26 17.8 2 1.4 17 11.6 39 26.7 73 50.0 15 10.3
7 32.2 11 7.5 5 3.4 32 21.9 66 45.2 41 28.1 2 1.4
2 15.1 3 2.1 2 1.4 77 52.7 50 34.2 14 9.6 3 2.1
9 6.2 1 0.7 11 7.5 113 77.4 20 13.7 2 1.4 0 0
7 18.5 6 4.1 6 4.1 73 50.0 52 35.6 15 10.3 0 0
0 0 0 0 6 4.1 119 81.5 18 12.3 3 2.1 0 0
7 4.8 0 0 7 4.3 111 76.0 25 17.1 3 2.1 0 0
3 36.3 1 0.7 2 1.4 32 21.9 66 45.2 44 30.1 2 1.4
1 14.4 0 0 3 2.1 68 46.6 63 43.2 12 8.2 0 0
4 2.7- 1 0.7 4 2.7 128 87.7 14 9.6 0 0 0 0
6 38.4 13 8.9 0 0 21 14.4 61 41.8 52 35.6 12 8.2
were related
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. Lower Group
I X  No Answer Never Seldom Often Constantly
ct. to. Per Ct. No. Per Ct, No,
2 3 2.1 9 6.2 48
4 2.7 85 58.2 50
5 3.4 113 77.4 21
5 3 2.1 40 27.4 43
6 1 0.7 ' 37 25.3 58
3 0 0 28 19.2 64
I 2 1.4 42 28.8 68
3 4 2.7 19 13.0 60
i 3 2.1 42 28.8 72
L 3 2.1 91 62.3 43
12 S.2 112 76.7 21
5 3.4 84 57.5 45
5 3.4 134 91.8 7
1 0.7 122 83.6 20
1 0.7 40 27.4 81
0 0 83 56.8 54
8 5.5 123 84.2 14
:r Ct. No. Per Ct. No. Per Ct
32.9 82 56.2 4 2.7
34.2 7 4.8 0 0
14.4 5 3.4 2 1.4
29.5 56 38.4 4 2.7
39.7 38 26.0 12 8.2
43.8 49 33.6 5 3.4
46.6 30 20.5 4 2.7
41.1 60 41.1 3 2.1
49.3 28 19.2 1 0.7
29.5 9 6.2 0 0
14.4 1 0.7 0 0
30.8 11 7.5 1 0.7
4.8 0 0 0 0
13.7 3 2.1 0 0
55.5 23 15.8 1 0.7
37.0 9 6.2 0 0
9.6 1 0.7 0 0
> 2 1.4 28 19.2 60 41.1 49 33.6 7 4.8
related to grouping of teachers was Item (7)* working on 
specific lettering projects* All three groups checked the 
"seldom" category most frequently, ranging from a low of 
34*9 per cent of the upper group to a high of 1*6*6 per cent 
of the lower group* It was Interesting to observe that the 
decrease in per cents between the most frequently checked 
category, "seldom," and the next category, "often," was only 
4*1 per cent for the upper and middle groups, while the de­
crease was 20*1 per cent for the lower group* The number of 
responses in the "constantly" category declined sharply for 
all groups, although the upper group had almost twice as many 
responses In this category as the other two groups combined* 
The frequency of using item (6), studying and using 
color, also was related to teacher grouping according to be­
liefs about art education objectives* The largest per cent 
in each group checked the "often" category, ranging from 
41*1 per cent of the lower group to 50*0 per cent for the 
middle group, and 44*5 per cent for the upper group* In the 
categories on either side of "often," the per cent of the 
lower group checking "seldom" (41*1) was the same as that 
checking "often," while the per cent checking "constantly" 
fell to 2*1 per cent* On the other hand, 24*7 and 26*7 per 
cents of the upper and middle groups, respectively, checked 
"seldom," while increasing their responses in the "con­
stantly" category considerably above the lower group (2*1) 
to 17*6 and 10*3 per cents for the upper and middle groups,
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respectively. Again the upper group made more frequent use 
of studying and using color than the other groups.
Between forty and fifty per cent of each group re­
ported "seldom" for item (9)» study and use of perspective, 
and another 29.0 per cent of the lower group "never" studied 
or used perspective. However, in the upper and middle 
groups, 32.2 and 23.1 per cents, respectively, "often" made 
use of this activity compared to only 19*2 per cent in the 
lower group. Still greater differences appeared among 
groups in the "constantly" category, with 7*5 per cent of 
the upper group, compared to only 1.2+ per cent of the middle 
group, and less than one per cent of the lower group checking 
this category.
Item (12), developing ways of representing space on a 
two-dimensional surface (other than perspective), appeared to 
be either unimportant to the teachers or they did not feel 
capable of teaching this activity since 45*2 per cent of the 
upper group, 50.0 per cent of the middle group, and 57*5 per 
cent of the lower group indicated that they "never" included 
this activity in their art programs. However, between 23.0 
and 35*0 per cent of the three groups stated that they "sel­
dom" used it, and 7*5 to 13.5 per cent, lower to upper groups, 
respectively, "often" included this activity in their art 
programs. Four and one-tenth per cent of the upper group 
checked "constantly," while none of the middle group, and 
less than one per cent of the lower group checked this
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category*
From the responses to item (13), using silk-screen 
processes, it appeared that a simplified process for this 
activity, suitable for elementary grades, was unfamiliar to 
.many of the teachers as none checked the "constantly" cate­
gory, and only 2*1 per cent of the middle group checked 
"often*" Again in the "seldom" category, the middle group 
had more responses than the other two groups, with 12*3 per 
cent, compared to 11*0 and 4*$ per cent for the upper and 
lower groups, respectively* Over $0*0 per cent of the an­
swers fell within the "never" category in the middle group* 
Over $5.0 per cent of the upper group, and over 91*0 per 
cent of the lower group's responses also were within the 
"never" category* A simple demonstration with old nylon 
stockings, cardboard or embroidery hoops, and newspapers, 
crayons or paint— all easily available— would provide the 
teachers with knowledge of the process so that they could 
include silk screen printing in their art activities*
Item (15)» using stencil or spatter printing, was an 
activity "seldom" used by more than 45*2 per cent of the mid­
dle group, 47*3 per cent of the upper group, and 55*5 per 
cent of the lower group* The per cents of teachers checking 
other categories were mueh lower* However, the primary dif­
ferences among the groups were found in the "often" category, 
especially between the upper group which had 36*3 per cent 
and the lower group which had only 15•$ per cent in this
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category* While the differences were not as great for these 
two groups In the "never" category, the differences did 
exist between the upper group's 15*1 per cent and the lower 
group's 27*4 per cent* Both the upper and lower groups had 
fewer than one per cent of their responses in the "constant­
ly” category, while the middle group had 1*4 per cent in 
this category.
Concerning item (16), working with simple print proc­
esses including stick, inner tube, vegetable, or cardboard 
prints, the three groups varied their responses between the 
"never" and "seldom" categories* The most apparent differ­
ences were found in the upper group's larger per cent in the 
"often" category, with 14*4 per cent, as compared to 6*2 per 
cent of the middle group, and 6.2 of the lower group* An­
other difference was found in the lower group's very large 
(56*6) per cent of responses in the "never" category, as 
compared to 46*6 per cent of the middle group, and 37*7 per 
cent of the upper group*
Among the eight activities for which frequency of use 
seemed related to beliefs about art education objectives, 
the upper group seemed to use a wider selection of two- 
dimensional art activities more frequently than the middle 
or lower groups*
Following is an analysis of data on the ten two-
*
dimensional activities for which the frequency of use seems 
independent of the grouping of the teachers*
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The first of these was item (2), making box movies*
The largest per cent in each of the three groups registered 
more responses in the "never" category than in any other 
category, although the "seldom" category was a close second 
choice for all three groups* Twice as many teachers in the 
upper group (9*6 per cent) "often" made box movies as in the 
other two groups* None of the groups had a single response 
in the "constantly" category*
The three groups checked the "never" category most 
frequently on five other activities in this section including:
(3) making lantern slides,
(10) working on specific lessons on figure drawing,
(11) working with photography,
(14) making block prints (linoleum or wood), and
(17) working with batik and tie-dyeing*
By far the largest per cent of responses to item (3), 
making lantern slides, was found in the "never" category, 
varying from 67*6 per cent of the upper group to 77*4 per 
cent of the lower group* The next highest per cent dropped 
45*9 per cent for the upper group in the "seldom" category, 
with the middle, and lower groups falling below this* Only 
2*7 per cent of all teachers "often" made lantern slides, and 
less than one per cent of all teachers "constantly" used this 
activity*
The "never" category was again checked most frequently
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by all group a on Item (10), working on specif 1c lessons on 
figure drawing, ranging from if6*6 per cent for the upper 
group to 62*3 per cent for the lower group* All groups fol­
lowed with the "seldom” category second, and the ”often” 
category third* Two and one-tenths per cent of each of the 
upper and middle groups (none of the lower group) "constant­
ly” used this activity*
Over 70*0 per cent of each of the three groups "never” 
used Item (11), working with photography, in their art pro­
grams* The few remaining responses on this item were so 
broadly spread over the other categories that their effect 
was negligible*
For item (11+)« making block prints (linoleum or wood), 
over 71*0 per cent of the responses In each group was in the 
"never” category, although 20*0 per cent of the upper group 
checked "seldom." None of the teachers "constantly" made 
block prints*
The number of "never" responses Increased to &L*5 per 
cent, or more, for each of the three groups In the use of 
item (17)» working with batik and tie-dyeing* Again the re­
maining responses were negligible, with a total of only 1*1 
per cent of all teachers "often" including batik and tie- 
dyeing In their programs, and less than one per cent "con­
stantly" using this activity* Although there was not a 
disproportionate number of "no answers" to Indicate lack of 
knowledge of this item, the very large number of "never”
responses compared to the very few "often" or "constantly" 
responses may have been due to a lack of knowledge rather 
than lack of materials or interest*
Of the ten activities apparently unrelated to teacher 
beliefs about art education objectives, there was only one 
item, (5)» working with mimeographed and dittoed sheets, for 
which the largest number of teachers in each of the three 
groups checked the "seldom" category* The responses varied 
less than 7*5 per cent among the groups in the "seldom" 
category, while responses in the "never" and "often" cate­
gories varied only slightly more for the three groups* Con­
sidering the dim view and vocal disapproval of art educators 
toward mimeographed and dittoed sheets for art work,^ it is 
surprising to find such a high per cent of all teachers "con­
stantly" making use of this activity* Of the upper group,
7*5 per cent, of the middle group, 9*6 per cent, and of the 
lower group, 6,2 per cent "constantly" used mimeographed and 
dittoed materials in their art programs*
Each of the three groups had approximately the same 
number of responses in the "seldom" and "often" categories 
for item (6), making posters and advertising layouts* Re­
sponses in the "seldom" category varied from 35*6 per cent
^Kenneth Winebrenner, "Teaching Schemes in Art,"
School Arts. 62:5-6, October, 1962; Viktor Lowenfeld, Cre­
ative and Mental Growth (third edition; New York: Macmillan 
Company, 1957)# PP* 15-16*
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for the alddle group to 4*3*3 per cent for the lower group, 
while responses In the "often" category varied from 33*6 per 
cent for the lower group to 4*1 .d per cent for the upper 
group.
On item (4*), making working drawings, plans, and dia­
grams, the ''often" category had more responses than the 
"seldom" category. The per cents in the "often" category 
ranged from a low of 34**9 for the middle group to a high of 
3$.4* per cent for the lower group. The per cents in the 
"seldom" category ranged from a low of 29*5 for the lower 
group to a high of 34**9 per cent for the upper group. Seven 
and one-half per cent of each of the upper and middle groups 
"constantly" made working drawings, while 2.7 per cent of 
the lower group did, implying that some correlation with 
other subject areas took place, especially in the upper and 
middle groups.
Of the ten two-dimensional activities for which re­
sponses did not seem related to teacher grouping, the last 
was item (13), working with crayon "etchings" and other 
crayon scratching techniques. This activity was used more 
by the upper group (33.4* per cent checked "often”) than by 
the other groups which checked "seldom" more frequently 
(4*1.1 and 4*1 .d per cents). However, the middle and lower 
groups were only 5*0 per cent, or less, below the upper 
group in the "often" category. Over 0.0 per cent of the 
upper and middle groups and almost 5.0 per cent of the lower
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group "constantly" worked with crayon "etchings" and other 
crayon scratching techniques.
A summary of the total response frequencies for the 
eighteen two-dimensional activities by teacher groups and 
categories may be examined in Table IV.
It may be observed that the main differences among 
the teacher groups were found in the greater per cent of 
"constantly" responses for the upper group compared to the 
lower group, and the greater per cent of "never" responses 
for the lower group compared to the upper group. These dif­
ferences indicated that the teachers in the upper group tended 
to use a wider selection of two-dimensional art activities 
more frequently than did the teachers in the lower group. It
should be noted that the middle group*s responses lay between 
those of the upper and lower groups in every category except 
one. The middle group had the highest per cent of no answers 
of the three groups.
III. THREE-DIMENSIONAL ART ACTIVITIES
Part III, Section II, of the questionnaire contained 
a list of thirty-one three-dimensional art activities such 
as design, construction, and crafts, which may be included 
in an elementary school art program. Also space was pro­
vided for other activities to be written in if desired.
Tables V and VI present the data for this section of the 
questionnaire as checked by the teachers.
TABLE IV
TOTAL RESPONSE FREQUENCIES FOR THE EIGHTEEN TWO-DIMENSIONAL 
ART ACTIVITIES BT GROUPS AND CATEGORIES
Groups i
Categories Number
Doner 
Per Cent Number Per Cent Number
Lower 
Per Cent
Tpt&j-i 
Number Per Cent
No Answer 37 3.3 91 3.5 62 2.4 240 3.1
Never 1016 3d. 7 1104 41.6 1232 46.7 3352 42.3
Seldom 735 29.9 303 30.3 629 31.6 2417 30.6
Often 620 23.5 549 20.6 461 17.6 1630 20.6
Constantly 120 4.6 31 3.3 44 1.7 245 3^4
TOTALS 2626 100.0 2626 100.0 2626 100.0 7364 100.0
u>
O'
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These thirty-one activities were rated "constantly," 
"often," "seldom," or "never" according to the frequency of 
use in each teacher's elementary art program. The responses 
for sixteen of these activities seemed to be related or de­
pendent upon the grouping of teachers according to beliefs 
about art education objectives.
Each of the groups had the largest per cent of re­
sponses in the same category for twelve of the sixteen items. 
On one item (30), making masks, it was the "seldom” category. 
On eleven items, it was the "never" category. These eleven 
items* were:
(20) making clay sculpture,
(22) carving in wood,
(23) carving in plaster,
(26) making wire sculpture,
(32) designing and constructing stage sets,
(37) working on problems related to planning land­
scaping and gardens,
(3d) weaving textiles,
(39) decorating textiles.
(40) sewing and embroidery,
(41) braiding, and
(49) making contour maps.
*These statements are numbered as in Part III of the 
questionnaire•
Activity
No
No.
Answer 
Per Ct.
Upper Group 
Never Weldon 
No. Per Ct. No. Per Cl
19. Making pottery 2 1.4 95 65.1 39 26.7
20. Making clay sculpture* 0 0 59 40.4 53 36.3
21. Carving in soap 3 2.1 80 54.8 48 32.9
22. Carving in wood* 1 0.7 113 77.4 29 19.9
23. Caning in plaster* 1 0.7 110 75.3 32 21.9
24. Casting in plaster and in other naterials3 2.1 89 61.0 39 26.7
25. Making paper sculpture 4 2.7 64 43.8 50 34.2
26. Mskiag wire sculpture* 4 2.7 79 54.1 42 28.8
27. Making papier aaehe aninals and other 
objects 5 3.4 46 31.5 68 46.6
28. Msking nobiles 5 3.4 53 36.3 61 41.8
29. Making collages* 5 3.4 57 39.0 56 38.4
30, Making aasks* 10 6.8 31 21.2 60 41.1
31. Constructing nodel houses, stores, etc. 6 4.1 55 37.7 55 37.7
32. Designing and constructing stage sets* 2 1.4 74 50.7 52 35.6
33. Making puppets* 2 1.4 57 39.0 69 47.3
34. Solving problens related to conuunity 
planning 9 6.2 70 47.9 44 30.1
35. Working on problens related to school- 
rooa arrangeaent* 9 6.2 30 20.5 41 28.1
36. Working on problens related to iuproving 
appearance of the school building and 
its surroundings* 4 2.7 43 29.5 47 32.2
37. Working on problens related to planning 
landscaping and gardens* 3 2.1 94 64.4 37 25.3
38. Weaving textiles* 4 2.7 98 , 67.1 36 24.7
39. Decorating textiles* 1 0.7 99 67.8 38 26.0
40. Sewing and eabroidery* 2 1.4 96 65.8 40 27.4
41. Braiding* 2 1.4 93 63.7 45 30.8
42. Basketry 2 1.4 113 77.4 29 19.9
43. Designing and waking costunes 2 1.4 87 59.6 46 31.5
44. Bookbinding 6 4.1 107 73.3 25 17.1
45. Doing leatherwork 16 11.0 95 65.1 20 13.7
46. Making decorations and ornaaents for 
special events 10 6.8 18 12.3 27 18.5
47. Mskiag Miscellaneous crafts objects 
of scrap aaterials 6 4.1 40 27.4 51 34.9
48. Working with flower arrangenents 9 6.2 70 47.9 40 27.4
49. Muhins contour nans* 14 9.6 60 41.1 37 25.3
*Xndicates that responses to these itens and grouping of teachers were related
TABLE V
THREE-DIMENSIONAL ART ACTIVITIES
Giro up Middle Group
ton
Per Ct.
Often 
No. Per Ct.
Constantly 
No. Per Ct.
No
No.
Answer 
Per Ct. No.
Never 
Per Ct.
Seldon 
No. Per Ct.
Often 
No. Per Ct.
Co
No.
26.7 9 6.2 1 0.7 3 2.1 96 65.8 42 28.8 5 3.4 0
36.3 30 20.5 4 2.7 2 1.4 66 45.2 53 36.3 25 17.1 0
32.9 15 10.3 0 0 4 2.7 95 65.1 37 25.3 10 6.8 0
19.9 3 2.1 0 0 4 2.7 128 87.7 13 8.9 1 0.7 0
21.9 3 2.1 0 0 6 4.1 115 78.8 23 15.8 2 1.4 0
26.7 15 10.3 0 0 5 3.4 91 62.3 38 26.0 11 7.5 1
34.2 26 17.8 2 1.4 6 4.1 54 37.0 56 38.4 27 18.5 3
28.8 19 13.0 2 1.4 10 6.8 81 55.5 46 31.5 9 6.2 0
46.6 24 16.4 3 2.1 4 2.7 45 30.8 71 48.6 22 15.1 4
41.8 25 17.1 2 1.4 3 2.1 62 42.5 58 39.7 22 15.1 1
38.4 27 18.5 1 0.7 11 7.5 53 36.3 58 39.7 23 15.1 1
41.1 43 29.5 2 1.4 5 3.4 43 29.5 62 42.5 34 23.3 2
37.7 28 19.2 2 1.4 6 4.1 55 37.7 60 41.1 25 17.1 0
35.6 17 11.6 1 0.7 5 3.4 79 54.1 55 37.7 7 4.8 0
47.3 15 10.3 3 2.1 6 4.1 81 55.5 44 30.1 15 10.3 0
30.1 17 11.6 6 4.1 13 8.9 80 54.8 35 24.0 17 11.6 1
28.1 46 31.5 20 13.7 9 6.2 33 22.6 53 36.3 41 28.1 10
32.2 43 29.5 9 6.2 5 3.4 49 33.6 55 37.7 29 19.9 8
25.3 12 8.2 0 0 4 2.7 105 71.9 27 18.5 10 6.8 0
24.7 7 4.8 1 0.7 3 2.1 119 81.5 20 13.7 4 2.7 0
26.0 8 5.5 0 0 4 2.7 112 76.7 25 17.1 5 3.4 0
27.4 8 5.5 0 0 3 2.1 110 75.3 31 21.2 2 1.4 0
30.8 5 3.4 1 0.7 3 2.1 114 78.1 27 18.5 2 1.4 0
19.9 2 1.4 0 0 2 1.4 113 77.4 29 19.9 2 1.4 0
31.5 11 7.5 0 0 4 2.7 88 60.3 44 30.1 10 6.8 0
17.1 7 4.8 1 0.7 6 4.1 119 81.5 19 13.0 2 1.4 0
13.7 12 8.2 3 2.1 10 6.8 97 66.4 15 10.3 19 13.0 5
18.5 72 49.3 19 13.0 5 3.4 16 11.0 29 19.9 75 51.4 21
34.9 42 28.8 7 4.8 6 4.1 41 28.1 43 29.9 50 34.2 6
27.4 24 16.4 3 2.1 7 4.8 64 43.8 49 33.6 21 14.4 5
25.3 30 20.5 5 3.4 14 9.6 78 53.4 40 27.4 12 8.2 2
:elated.
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Lower Group
Constantly No Answer 
No. Per Ct. No. Per Ct.
Never 
No. Per Ct.
Seldon 
No. Per Ct,
Of: ten 
No. Per Ct.
Constantly 
No. Per Ct.
0 0 2 1.4 113 77.4 28 • 19.2 2 1.4 1 0.7
0 0 4 2.7 81 55.5 44 30.1 16 11.0 1 0.7
0 0 6 4.1 92 63.0 41 28.1 6 4.1 1 0.7
0 0 5 3.4 126 86.3 15 10.3 0 0 0 0
0 0 4 2.7 131 89.7 11 7.5 0 0 0 0
1 0.7 8 5.5 103 70.5 29 19.9 6 4.1 0 0
3 2.1 4 2.7 77 52.7 49 33.6 15 10.3 1 0.7
0 0 7 4.8 96 65.8 37 25.3 6 4.1 0 0
4 2.7 8 5.5 60 41.1 62 42.5 15 10.3 1 0.7
1 0.7 8 5.5 72 49.3 54 37.0 12 8.2 0 0
1 0.7 8 5.5 81 55.5 42 28.8 15 10.3 0 0
2 1.4 10 6.8 50 34.2 64 43.8 22 15.1 0 0
0 0 6 4.1 75 51.4 43 29.5 21 14.4 1 0.7
0 0 5 3.4 96 65.8 40 27.4 4 2.7 1 0.7
0 0 6 4.1 82 56.2 52 35.6 6 4.1 0 0
1 0.7 8 5.5 79 54.1 43 29.5 15 10.3 1 0.7
10 6.8 14 9.6 52 35.6 37 25.3 36 24.7 7 4.8
8 5.5 7 4.8 60 41.1
0 0 4 2.7 115 78.8
0 0 4 2.7 129 88.4
0 0 4 2.7 122 83.6
0 0 5 3.4 118 80.8
0 0 4 2.7 118 80.8
0 0 4 2.7 124 84.9
0 0 5 3.4 99 67.8
0 0 5 3.4 122 83.6
5 3.4 11 7.5 95 65.1
21 14.4 12 8.2 25 17.1
6 4.1 7 4.8 61 41.8
5 3.4 5 3.4 80 54.8
2 1.4 18 12.3 85 58.2
53 36.3 23 15.8 3 2.1
26 17,8 1 0.7 0 0
13 8.9 0 0 0 0
18 12.3 2 1.4 0 0
23 15.8 0 0 0 0
24 16.4 0 0 0 0
16 11.0 2 1.4 0 0
30 20.5 12 8.2 0 0
17 11.6 2 1.4 0 0
16 11.0 19 13.0 5 3.4
36 24.7 65 44.5 8 5.5
43 29.5 30 20.5 5 3.4
48 32.9 10 6.8 3 2.1
28 19.2 15 10.3 0 0
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On two of the remaining four items, the groups divided 
most of their responses between the "never" and "seldom" 
categories. These were:
(29) making collages, and
(33) making puppets.
On the other two items, most of the responses for the 
three groups were divided among the "never," "seldom," and 
"often" categories. These were:
(35) working on problems related to schoolroom ar­
rangement, and
(36) working on problems related to Improving the 
appearance of the school building and its sur­
roundings •
It may be noticed immediately^ that few teachers used 
a large number of three-dimensional activities in their art 
programs. Upon closer study, it was evident in this section 
as it was in "Selection and Organization of Art Activities" 
and "Art Activities Primarily of a Two-Dimensional Mature," 
that the upper group differed from the middle and lower 
groups. More teachers in the upper group used a wider se­
lection of activities more frequently. However, it may be 
seen in the responses regarding the use of three-dimensional 
activities that more teachers in the upper group checked the — 
"often" and "seldom" categories rather than the "constantly" 
category as was the case in the preceding two sections.
The same number in the middle group made puppets as 
"often" as those in the upper group (10.3 per cent), compared 
to only 4*1 par cent in the lower group. On the other hand,
40
between 55*0 and 56*0 per cent of the middle and lower 
groups "never" made puppets, while a smaller 39*0 per cent 
of the upper group "never" Included this activity in its art 
program. No teachers in either the middle or lower groups 
"constantly" made puppets.
Although both the middle and lower groups worked on 
item (35)» problems related to schoolroom arrangement, the 
per cents of these groups (4*3 and 6.3) which "constantly" 
worked on this activity fell far below that of the upper 
group (13*7) for this activity.
On two items, (20) making clay sculpture, and (49) 
making contour maps, the chief differences between the up­
per group and the other groups were found in the "constantly" 
and the "often" categories. Each of the three groups had 
the greatest per cent of responses (varying from 40.0 to
53.0 per cent) in the "never" category. For making contour 
maps, the upper group had over 20.0 per cent of its re­
sponses in the "often" category, while the other two groups 
had smaller per cents in this category. However, the three 
groups as a whole made clay sculptures somewhat more fre­
quently than they made contour maps.
Although significant differences existed, more tea­
chers in each of the three groups checked the "seldom" 
category more frequently than any other for item (30), making 
masks. However, the chief differences on this item were 
found in the "often" category between the upper group’s 29.5
41
per cent and the lower group1s 15*1 per cent, and in the 
"never" category with the reverse proportion of per cents*
21•2 for the upper group and 34*2 for the lower group*
The spread of responses for item [36), working on 
problems related to improving the appearance of the school 
building and its surroundings, varied from a high 41*1 per 
cent of "never" responses for the lower group to 2*1 per 
cent "constantly” responses for the same group* The upper 
group had the same per cent of responses (29*5) in both the 
"never" and "often" categories, and 6*2 per cent in the 
"constantly" category* The middle group1s responses lay be­
tween the upper and lower groups in every category*
The differences between the lower and upper group 
were quite striking for item (29), making collages* While 
55*5 per cent of the lower group "never" made collages, 10*0 
per cent of this group made them "often." On the other hand, 
fewer teachers in the upper group (39*0 per cent) "never" 
made collages, and more made collages "often" (ld*5 per cent}* 
The next four items were similar in two respects* The 
largest number of teachers in each group checked the "never" 
category most frequently, and the differences among the 
groups in each case seemed to be in the upper group1s re­
sponses in the "often" category* The activities in which 
these similarities occurred were:
(26) making wire sculpture,
(32) designing and constructing stage sets,
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(37) working on problem# related to planning land­
scaping and gardens, and
(40) sewing and embroidery*
The per cents of "never" responses were large for all 
groups for each of these four items, ranging from a low of 
over 50*0 per cent to a high of 30*0 per cent* Thus the 
fact that the difference among the groups appeared In the 
"often" category of the upper group was all the more impor­
tant* There were no "constantly" responses on two items,
(37) t problems related to planning landscaping and gardens, 
and (40), sewing and embroidery* More teachers in the upper 
group "constantly" made wire sculpture (only 1*4 per cent), 
and fewer than one per cent In the upper and lower groups 
"constantly" designed and constructed stage sets*
Item (3d)» weaving textiles, was an activity "never" 
included in over 67*0 per cent of the upper group's art 
programs, although 24*7 per cent included it "seldom" and 
another 4«& per cent included it "often*" It was here that 
the differences among groups appeared, as only 2*7 per cent 
of the middle group "often" used this activity and none of 
the lower group used it "often*" The per cents for the mid­
dle and lower groups increased in the "seldom" category and 
continued to increase to 31*5 and 33*4 per cent in the 
"never" category for each of these groups*
The least popular three-dimensional art activities 
for which significant differences were indicated follow, in
order:
(41) braiding,
(39) decorating textiles,
(23) carving in plaster, and
(22) carving in wood#
Less than one per cent of the upper group reported 
constant use of braiding* This was the only "constantly" 
response for any of these four activities. The chief differ­
ences among the groups for these activities lay in the "sel­
dom" category. The upper group had the fewest number of 
"seldom" and "never" responses on these four items. The per 
cents of "never" responses increased on each item for each 
of the three groups for decorating textiles, carving in 
plaster (reaching a high of 89*7 per cent for the lower 
group), and carving in wood, ranging from 77*4 per cent for 
the upper group to 87*7 per cent for the middle group.
For the following fifteen activities, responses seemed 
independent of teacher grouping. It was discovered that of 
all three-dimensional art activities, item (48), making dec­
orations and ornaments for special events, was the most pop­
ular. About 50.0 per cent of all three groups "often" 
included this activity in their art programs.
Next in frequency of use was item (47)> making miscel­
laneous craft objects of scrap materials, although this 
activity was used ten per cent less often than the one above. 
The third item upon which the groups agreed was the
44
only one in which the "seldom” category was checked most 
frequently by all groups# There was a variation of only six 
per cent from 42.0 to 4&«0 among groups for item (27), making 
papier mache animals and other objects.
The three groups divided the largest number of re­
sponses between the "seldom" and "never" categories for the 
following three items:
(23) making mobiles,
(25) paper sculpture, and
(31) the construction of model houses, stores, etc. 
For the remaining nine activities, the largest number 
of teachers in each group checked the "never" category. The 
fewest number of "never" responses was 4 3 per cent in the 
middle group for item (48), working with flower arrangements, 
while the greatest number of "never" responses was 34*9 per 
cent in the lower group for the least popular of all activ­
ities, item (42), basketry.
Between these two activities were the following seven 
items in order of decreasing frequency of use:
(34) solving problems related to community planning
(21) carving in soap,
(43) designing and making costumes,
(24) casting in plaster and in other materials,
(45) doing leatherwork,
(19) making pottery, and
(44) bookbinding.
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Although large numbers of teachers in all groups 
"never" used the following three activities, between 1.0 and
4.0 per cent in each of the three groups "constantly" used 
them, and from 4*3 to 16.4 per cent of all groups "often" 
used them. These activities were:
(4&) working with flower arrangements,
(34) solving problems related to community planning, 
and
(45) doing leatherwork.
Twenty-seven of the 43# teachers contributed to item 
(50), others, please list. However, rather than listing 
other art activities, most of the teachers suggested other 
means for selecting the activities such as "correlation with 
music," "relaxation," "cultural background of my students," 
"related to faculty study," and "suggestions from other tea­
chers"; or they listed materials with which to carry on the 
activities, such as tempera, water colors, finger paint, 
chalk, and crayons. The activities listed included two- 
dimensional drawing from nature, making booklet covers, il­
lustrating stories, cutting and tearing paper, using leaves 
to make leaf pictures, and using the hands for imaginative 
pictures. The three-dimensional construction suggested by 
the teachers included only dioramas and mosaics.
Table VI presents the data for the total number of 
responses made by the upper, middle, and lower groups on 
these thirty-one three-dimensional art activities.
TABLE VI
TOTAL RESPONSE FREQUENCIES FOR THE THIRTY-ONE THREE-DIMENSIONAL 
ART ACTIVITIES BY GROUPS AND CATEGORIES
Groups
Categories Number
Upper
Per Cent Number
Middle 
Per Cent Number
Lower 
Per Cent
Totals 
Number Per Cent
No Answer 152 3.4 176 3.9 206 4.6 536 4.0
Never 2275 50.3 2462 54.9 2319 62.2 7576 55.3
Seldom. 1356 29.9 1257 27.7 1032 24.0 3695 27.2
Often 645 14.2 539 12.0 376 6.3 1562 11.5
Constantly 96 2.2 70 1.5 39 0.9 207 1.5
TOTALS 4526 100.0 4526 100.0 4526 100.0 13573 100.0
-p-
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More than half of all teachers checked the "never” 
category most frequently for three-dimensional activities. 
Where the use of three-dimensional activities was checked, 
this use was infrequent as a total of 27.2 per cent for the 
three groups as a whole eheoked "seldom," compared to a 
total of 11.5 per cent checking "often,” and 1.5 per cent 
cheeking "constantly.”
Upon further examination, it appeared that 14*2 per 
cent of the upper group "often" used three-dimensional ac­
tivities, compared to 12.0 per cent of the middle group, and 
&.3 per cent of the lower group. Two and two-tenths per 
cent of the upper group "constantly" used three-dimensional 
activities, compared to 1.5 per cent of the middle group and 
less than one per cent of the lower group. The "never" re­
sponses varied from 62.i2 per cent for the lower group to 50*3 
per cent for the upper group.
Thus it appeared that larger numbers of teachers in 
the upper group used a wider variety of three-dimensional 
activities more frequently than did teachers in the middle 
and lower groups.
IV. PROFESSIONAL AND PERSONAL DATA
On the last section of the questionnaire, Part XV, 
"Professional and Personal Data," teachers were asked to re­
spond to seven items. These included:
(2) amount of education, the year and institution 
from which the highest degree was granted,
(3) the grade presently taught,
(4) the number of years of teaching experience in 
East Baton Rouge Parish,
(5) the total number of years of teaching experience,
(6) art courses for which college credit was received 
since 1945, the number of art courses studied and 
the semester hours for these courses, and
(7) whether the teacherfs school had formulated a 
statement of objectives for art education in the 
elementary grades.
The chi square test indicated that each of the items 
of professional and personal data was independent of the 
grouping of teachers according to their beliefs about art 
education objectives* The teachers in the three groups were 
remarkably similar in regard to professional and personal 
data, as shown in Tables VII-X*
The professional and personal data were analyzed item* 
by item, beginning with item (1), age, as shown in Table VII* 
The greatest number of teachers in each of the three groups 
was between twenty and twenty-nine years of age* The cate­
gory with the next highest number of teachers was, for the 
upper and lower groups, between forty and forty-nine years 
of age, and for the middle group between fifty and fifty- 
nine years of age* Two per cent of the elementary teachers
*These statements are numbered as in Part IV of the 
questionnaire•
TABLE VII
TEACHERS* AGES, GRADES PRESENTLY TAUGHT, AND FORMULATION OF ART 
EDUCATION OBJECTIVES IN THE TEACHERS* SCHOOLS
Teacher** Aae* _ Number
SEEfir
Per Cent
Middle 
Number Per Cent Number
LgjfS 
Per Cent
No Answer 1 0.7 3 2.1 1 0.7
20-29 40 32.9 61 41.d 52 35.6
30-39 30 20.6 22 15.1 27 16.5
40-49 35 24.0 26 17.0 36 24.7
50-59 2S 19.2 33 22.6 26 17.d
60-and over 4 2.7 1 0.7 4 _ 2.7
Uooer Middle Lower
Grades Presently Tauaht Number Per Cent Number Per Cent Number Per Cent
No Answer 3 2.1 1 0.7 2 1.4
Grade 1 27 id. 5 27 id.5 24 16.4
Grade 2 19 13.0 31 21.2 31 21.2
Grade 3 21 14.4 26 17.d 23 I5.d
Grade 4 2d 19.2 id 12.3 21 14.4
Grade 5 22 15.1 19 13.0 2d 19.2
Grade 6 26 17.d 24 16.A 17 11.6
Formulation of Art Educa­
tion Objectives in the Upper Middle Lower
Teachers* Schools Number .. Per Cent Number Per Cent Number Per Cent
No Answer 21 14.4 34 23.3 27 ld.5
Yes 65 44.5 59 40.4 56 36.4
No 53 36.3 . 61 . . 43.2
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in this study1 were over sixty years of age. Only five of 
the 43d teachers did not check the item pertaining to age.
The next item, (2), in Part IV was in three parts, 
the first of which indicated the amount of education with 
four possible answers ranging from less than four years of 
college to that above the Master's degree level. The second 
part of this item requested the year the degree was granted, 
and the third part asked for the name of the institution 
granting the degree. Again, on this Item the responses were 
alike for each of the three groups, as shown in Table VIII. 
Only 3.7 per cent of the teachers in this study reported 
that they did not hold a bachelor's degree. Over 9&.0 per 
cent of the teachers had a bachelor's degree, or higher, 
which was far above the average for the United States as a 
whole. Twenty-six and seven-tenths per cent of the teachers 
held Master's degrees, while 4*3 per cent of the upper group 
and 3*4 per* cent of the middle group (none of the lower 
group) had education above the Master's degree.
The greatest per cent of these degrees was granted 
between 1956 and 19&1, with 34*2 per cent in the upper group, 
39*0 per cent in the lower group, and 45*9 per cent in the 
middle group. The period in which the next largest number 
of degrees was granted was 1951 to 1955* with 16.4 per cent 
each for the upper and lower groups and 13.7 per cent for 
the middle group. Between 24*7 and 29*5 per cent of each 
group did not state the year the degree was granted.
TABLE VIII
EDUCATION OF TEACHERS PARTICIPATING IN THIS STUDY, YEAR HIGHEST DEGREES 
WERE GRANTED, AND LOCATIONS OF INSTITUTIONS GRANTING HIGHEST DEGREES
Upper Middle Lower
Educational Background Number Per Cent Number Per Cent Number Per Cen
No Answer 1 0.7 2 1.4 4 2.7
Less than four years of 
College 6 4.1 3 2.1 7 4«&
B.A. or B.S. 9S 67.1 99 67.s 103 70.5
M.A. or M.S. 34 23.3 37 25.3 32 21.9
Above Master*s degree level 7 4*& 5 3.4 0 0
Upper Middle Lower
Year Highest Degree was Number Per Cent Number Per Cent Number Per Cent
_________________Granted____"__________________________________________________________
No Answer 43 29.5 36 24.7 42 2B.B
1916-1920 0 0 0 0 1 0.7
1921-1925 3 2.1 0 0 0 0
1926-1930 1 0.7 3 2.1 4 2.7
1931-1935 4 2.7 5 3.4 3 2.1
1936-1940 4 2.7 5 3.4 a 5.5
1941-1945 6 4.1 4 2.7 5 3.4
1946-1950 11 7.5 6 4*1 2 1.4
1951-1955 24 16.4 20' 13.7 24 I6.4
1956-1961 50 34.2 67 45-9 57 39.0
U l
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TABLE VIII (continued)
Regional Association 
Serving Institution 
Granting Highest Degrees Number
Upper 
Per Cent Number
Middle 
Per Cent Number
Lower 
Per C<
No Answer 9 6.2 7 4.3 10 6.a
La* State University- 34 57.5 92 63.0 39 61.0
Southern Association 49 33.6 46 31.5 45 30.a
N* Central. Association 2 1.4 1 0.7 2 1.4
Northwest Association 1 0.7 0 0 0 0
Western Association 1 0.7 0 0 0 0
Middle States Association 0 0 0 0 0 0
New England Association 0 0 0 0 0 0
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By far, the largest number of teachers in East Baton 
Rouge Parish who participated in this study were graduates 
of Louisiana State University. Fifty-seven and one-half per 
cent of the upper group, 61.0 per cent of the lower group, 
and 63.0 per cent of the middle group received their highest 
degrees from the University. Of the remaining teachers, 
most received their degrees from institutions located in the 
region served by the Southern Association of Colleges and 
Schools. Only seven teachers indicated that they were edu­
cated in an institution located in another region.
The next item, (3)* indicated the grade which each 
teacher was presently teaching. As shown in Table VII, 19»2 
per cent of the upper group was teaching grade four, IS.5 
per cent was teaching grade one. Both the middle and lower 
groups had the largest per cent of teachers (21.2 for each 
group) teaching grade two. Next in order were grades one 
and three for the middle group, and grades five and one for 
the lower group.
The data on the next two items, (4), regarding the 
number of years taught in East Baton Rouge Parish, and (5)* 
the total number of years taught, are shown in Table IX.
Over 36.O per cent of the lower group and 39*0 per 
cent of the middle group (with the upper group in between) 
had from less than one year to three years of teaching ex­
perience in this Parish. For all three groups, the number 
of teachers decreased as the length of time in the Parish
TABLE IX 
TEARS OF TEACHING EXPERIENCE
Tears in East Baton 
Rouge Parish Number Per Cent
Middle 
Number Per Cent Number
ItSQfSL 
Per Cent
No Answer 2 1.4 0 0 2 l.if
0-3 54 37.0 57 39.0 53 36.3
4*6 30 20.5 29 19.9 30 20.5
7-9 16 12.3 21 14.4 22 15.1
10-12 15 10.3 10 6.6 12 6.2
13-15 9 6.2 7 4.6 6 4.1
16-16 3 2.1 2 1.4 2 1.4
19-21 5 3.4 7 4.6 k 2.7
22-24 0 0 2 1.4 3 2.1
25-and over 10 6.6 11 7.5 12 6.2
Total Number of fflPE.T Middle Lower
Tsars Number Per Cent Number Per Cent Number Per Cent
No Answer 0 0 3 2.1 0 0
0-3 39 26.7 51 34.9 36 26.0
4-6 22 15.1 19 13.0 26 19.2
7-9 14 9.6 14 9.6 11 7.5
10-12 9 6.2 12 6.2 14 9.6
13-15 13 6.9 6 5.5 16 11.0
16-16 6 4.1 5 3.4 7 4*6
19-21 6 5.5 10 6.6 6 4.1
22-24 6 5.5 4 2.7 6 5.5
25-and over 27 16.5 20 13.7 16 12.3
ut
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school system increased* Thirty-three elementary teachers 
reported teaching in this parish twenty-five years or longer* 
Again, the greatest per cent of responses for item 
(51, the total number of years of teaching experience, was 
found to be from less than one to three years for 26*0 per 
cent of the lower group, 26*7 per cent of the upper group, 
and 3h*9 per cent of the middle group* This period was fol­
lowed by four to six years of experience for 19*2 per cent 
of the lower group, but rose to twenty-five years, or more, 
of experience for the middle and upper groups, with 13*7 and 
1S.5 per cents, respectively*
The next item was another three-part item (6), con­
cerning art courses for which credit had been received since 
1945* the types of art courses studied, the number of courses 
and the number of semester hours for each course, as shown in 
Table X* Large numbers of all three groups, ranging from 
33*6 per cent for the middle group to 35*6 per cent for the 
lower group did not report any art courses and from 39*0 to 
4 3 per cent did not report semester hours of credit* It 
was assumed that those teachers who did not answer had com­
pleted no art courses* Of those teachers who reported study­
ing art courses, more teachers in each group completed two 
courses than any other number of courses, ranging from 24*7 
per cent each for the upper and middle groups to 30*d per 
cent for the lower group, and more teachers received between 
four and six semester hours of credit than any other amount*
TABLE X
ART COURSES FOR WHICH COLLEGE CREDIT WAS RECEIVED
Number of Art Courses for 
Which College Credit was 
Received Since 1945 Number
Uppjgr 
Per Cent
Middle 
Number Per Cent Number
Lower 
Per Cent
No Answer or None 50 34.2 49 33.6 52 35.6
1 31 21.2 24 16.4 34 23.3
2 36 24.7 36 24.7 45 30.6
3 16 12.3 24 16.4 7 4.6
4 7 4.6 6 5.5 5 3.4
5 2 1.4 3 2.1 2 1.4
6 1 0.7 1 0.7 1 0.7
7-and over 1 0.7 1 0.7 0 0
Semester Hours of Credit 
Received for These Courses Number
ffPP-eg 
Per Cent
Middle 
Number Per Cent
i
Number
Lower 
Per Cent
No Answer or None ' 61 41.6 57 39.0 64 43.6
1-3 24 16.4 21 14.4 24 16.4
4—6 36 24.7 45 30.6 47 32.2
7-9 16 11.0 17 11.6 4 2.7
10-12 6 4.1 2 1.4 6 4.1
13-15 1 0.7 3 2.1 1 0.7
16-and over 2 1.4 1 0.7 0 0
v _ n
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Few teachers reported completing more than two art courses 
or receiving more than four to six semester hours of credit* 
However, one teacher in the upper group reported completing 
seventeen art courses for credit, and one teacher in the mid­
dle group reported completing ten art courses* Two teachers 
in the upper group and one teacher in the middle group 
stated that they received sixteen, or more, semester hours 
of credit in art*
It was possible for the teachers to Indicate on the 
questionnaire the art courses taken as: (a) teaching methods
in art, (b) design or crafts, (c) art history or apprecia­
tion, (d) drawing or painting, (e) extension course, (f) in- 
service or workshop, and (g) others, with space to list 
these courses*
Two hundred eleven teachers indicated that they re­
ceived credit for completing teaching methods in art, with 
37 of these teachers taking two or more courses in art 
teaching methods* With very few exceptions, one semester of 
art teaching methods received three semester hours of credit* 
The next course most frequently completed by the tea­
chers was art history or appreciation* Seventy-five teachers 
reported credit for the course* Of these, twenty-one tea­
chers reported completing two or more art history or art 
appreciation courses* Almost without exception, three semes­
ter hours of credit were received per course*
Seventy-four teachers reported studying in-service or
5$
workshop courses* Pew of the teachers received credit for 
these courses, however, and none listed the type of art 
studied. A few of the teachers indicated taking as many as 
three or four non-credit workshop courses.
Design or craft courses were completed by fifty-nine 
teachers, with fourteen of these teachers taking two or more 
courses. Again, almost without exception, a one-semester 
course carried three hours of credit.
Seven of the forty-two teachers who reported studying 
drawing or painting indicated completion of two courses and 
one teacher indicated completion of ten drawing or painting 
courses. Three semester hours of credit were given for each 
drawing or painting course,except in four instances.
Twenty-eight teachers reported studying other art 
courses*. Of the courses listed for college credit, indus­
trial arts ranked highest with four teachers studying this 
subject, followed by general art with three, ceramics with 
two, landscaping and a correspondence course with one each.
On the last item (7) in Part IV, teachers were re­
quested to answer either "yes” or "no" to the question, "Has 
your school formulated a statement of objectives for art 
education in the elementary school?” Eighty-two teachers 
did not answer this question, according to Table VII. For 
those who did answer, the "yes" and "no" answers were almost 
evenly divided among the three groups. There seems to be 
uncertainty about the formulation of art education objectives
In some schools as, In a number of cases, some of the 
teachers In the schools answered "yes" while others In the 
same schools answered "no." In other schools there was no 
doubt as the teachers indicated that their schools were 
studying this subject in their faculty study groups, and 
others mentioned that objectives had been formulated in for­
mer faculty study meetings.
CHAPTER III
SUMMARY AND CONCLUSIONS
The purpose of this study was to determine relation­
ships which existed between beliefs about art education 
objectives of elementary classroom teachers and Cl) their 
selection and organization of art activities, (2) art 
activities which they used, and (3) certain professional and 
personal factors*
The study was limited to the white public school 
elementary classroom teachers, grades one through six, in 
East Baton Rouge Parish, Louisiana, seat of the State Capi­
tol, Baton Rouge.
Two factors contributed to the importance of the 
problem: (1) elementary classroom teachers' art education
objectives needed to be determined since these teachers have 
the primary responsibility for art instruction in the ele­
mentary schools, and (2) a survey of art education objec­
tives and practices may serve as the basis for improving 
pre-service and in-service art education programs on the 
elementary level by determining how art activities are se­
lected and organized and what art activities are used to 
achieve the stated objectives.
The primary source of data for the study was a four- 
pant questionnaire which was sent to all white public school
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elementary classroom teachers, grades one through six, In 
East Baton Rouge Parish* Four hundred thirty-eight teachers 
participated In the study*
The list of thirty art education objectives upon 
which this study was based was formulated after reviewing 
literature on art education* The objectives ranged from 
highly authoritarian to highly creative and were rated by a 
jury of authorities In art education* To select the jury, 
fifteen nationally prominent art educators listed persons 
whom they considered to be important in influencing art edu­
cation today* Of the persons listed, the twenty named most 
frequently were selected as the jury of authorities to rate 
the list of objectives* Nineteen of these authorities par­
ticipated In the rating*
Part I of the questionnaire, "Objectives of Art Edu­
cation in the Elementary School,” contained the list of art 
education objectives to be rated on a five-point scale by 
the elementary classroom teachers in East Baton Rouge Parish 
according to the Importance which they attached to the ob­
jectives in an elementary art program*
Part II of the questionnaire, "Selection and Organi­
zation of Tour Art Activities," and Part III, "Art Activities 
Which Tou Use in Tour Art Program," contained lists of items 
to be rated on a four-point scale according to frequency of 
use by the teachers*
In Part IV of the questionnaire, the teachers were
6 2
asked to provide professional and personal data concerning 
age, degrees held, grade taught, number of years of teaching 
experience in East Baton Rouge Parish, total number of years 
of teaching experience, art courses for which college credit 
was received, amount of credit for such art courses, and the 
formulation of art education objectives in the teacher’s 
school*
Each teacher was assigned an index number based on 
his beliefs about the importance of the creative and author­
itarian objectives in Part I of the questionnaire* These 
index numbers were reached by averaging the teacher’s total 
of the ratings on each objective multiplied by the rating 
given each objective by the authorities* Teachers who rated 
creative objectives high in importance and authoritarian ob­
jectives low in importance had higher index numbers than 
teachers who rated the objectives in the reverse order (for 
statistical purposes only)*
The Jf3& teachers who returned questionnaires were 
divided into upper, middle, and lower thirds, from high to 
low, according to the rank of their index numbers* These 
three groups were compared statistically with all items in 
Parts II, III, and IV* A contingency table was set up for 
the three groups and each item on other parts of the ques­
tionnaire* The chi square test was used to test the null 
hypothesis that the classification of teachers according to 
beliefs about art education objectives was independent of
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their responses to each item in Parts II, III, and IV of the 
questionnaire* The following three sections present the 
findings of the study*
I* SELECTION AND ORGANIZATION OF ART ACTIVITIES
Teacher responses to nine of the twelye items in "Se­
lection and Organisation of Your Art Activities" were found 
to be related to or dependent upon teacher beliefs about art 
education objectives* In all cases, the upper group of tea­
chers reported using these activities more frequently than 
did the middle or lower groups* These nine items are listed 
in order of frequency of use:
relationship to a unit or area of study in another 
class,
special events or holidays,
survey of pupil interests and needs,
children*s requests,
experiences in teacher workshops,
suggestions from local or state curriculum guides,
suggestions from the supervisor or visiting art tea­
cher,
part of a sequential plan of developing art or prin­
ciples of design, and
survey of art needs of the community*
Although differences were found among responses of 
the three groups to these items, all three groups most fre­
quently checked the "often" category for the first five 
items listed and the "seldom" category for the last two items*
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For almost every item the primary differences were 
found in the greater number of ‘'constantly" responses made 
by the upper group, compared to the greater number of 
"often," "seldom," and "never" responses made by the middle 
and lower groups. The lower group, in general, had a much 
larger number of responses in the "never" and "no answer" 
categories than did the other two groups.
A far greater per cent of teachers in the upper group 
"constantly" related their art activities to a unit or area 
of study in another class or subject, although teachers in 
all groups considered this to be important.
Most art educators consider children’s requests and 
pupil needs and interests to be two of the most effective 
ways for selecting and organizing art activities as indi­
cated in Dr. Hastie’s study. The upper group tended to 
coincide more closely with opinions of art educators than 
did the middle and lower groups, although these two groups 
also considered children’s requests, needs, and interests to 
be important.
More teachers in the upper group made use of experi­
ences in teacher workshops than did teachers in the other 
groups. However teachers in all three groups frequently 
made use of their experiences in workshops, as indicated 
both in this section and in Part IV of the questionnaire. 
Suggestions from curriculum guides and the supervisor were 
little used by the teachers.
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A sequential plan for developing art or principles of 
design and a survey of art needs of the community were "sel- . 
dom" used by the teachers. Using a sequential plan for de­
veloping an art program seemed to be relatively unimportant 
to any of the groups as over fifty per cent in each group 
checked the "seldom" category. However, 23.3 per cent of 
the upper group checked "often," indicating a more definite 
and organized direction rather than a haphazard approach.
The trend of selecting and organizing art activities 
as shown by the responses in this section indicated that 
more teachers in the upper group, those leaning toward cre­
ative art education objectives, tended to use a wider vari­
ety of means for selecting and organizing their art 
activities more frequently than did teachers in the middle 
and lower groups.
Responses of teachers on the use of the following 
three items were not found to be dependent on or related to 
teachers1 beliefs about art education objectives. These 
items are listed in order of frequency of use:
current material in magazines (School Arts, Arts and
Activities. Grade Teacher. Instructor).
prescribed by course of study, and
competitions— local demand (Red Cross).
Over fifty per cent of each group "often" used cur­
rent material in magazines, and over fifty per cent of each 
group "seldom" entered competitions. The frequent use of
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current magazines by all groups indicated an active interest 
in selecting materials for their art programs. The infre­
quent use of competitions by all groups followed the policy 
of both art educators and school administrators. The re­
sponses to using a prescribed course of study may have 
indicated a misunderstanding of the item since neither the 
Parish nor the State prescribed a course of study. The item 
may have been interpreted to include art education litera­
ture made available to teachers by the Parish and State.
II. TWO-DIMENSIONAL ART ACTIVITIES
The chi square test indicated that teacher use of 
eight of the eighteen items in this section was dependent 
upon or related to teacher beliefs about art education ob­
jectives. These eight activities were in order of frequency 
of use from high to low:
making murals, friezes, 
studying and using color, 
using stencil or spatter printing, 
studying and using perspective, 
working on specific lettering projects,
developing ways of presenting space on two- 
dimensional surfaces (other than perspective),
working with simple print processes including 
stick, inner tube, vegetable, or cardboard 
prints, and
using silk screen processes.
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Although differences existed in the responses of the 
three groups to the items above, all three groups checked 
the same categories most frequently for seven of the eight 
items, the exception being working with simple print proc­
esses. The responses to this activity were divided between 
"seldom1' and "often" with a much larger number of the upper 
group checking the "often" category, and an even greater 
number of the lower group checking the "never" category.
The category checked most frequently by each of the 
three groups was "often" for making murals and friezes, and 
studying and using color; "seldom" for stencil and spatter 
printing, studying and using perspective, and working with 
specific lettering projects; and "never" for presenting 
space two-dimensionally, and using silk screen processes.
While teachers in the upper group reported more fre­
quent use of making murals and studying color than the other 
two groups, all groups seemed to use these activities more 
frequently than any of the other two-dimensional activities. 
Again, the greatest differences among the groups seemed to 
lie in the fact that more teachers in the upper group "con­
stantly" made murals and studied color, contrasted to the 
greater numbers in the lower group who "never" used these 
activities. On just one item, using silk screen processes, 
the greatest difference among groups was found in the middle 
group in the "often" category. Teachers in the upper and 
lower groups confined their responses to the "seldom" and
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"never” categories. No teachers reported "constantly” using 
this activity.
Frequency of use of ten two-dimensional activities 
seemed independent of teacher beliefs about art education 
objectives. The ten activities were in order of frequency 
of use:
making working drawings, plans, and diagrams,
making posters and advertising layouts,
working with crayon "etching” and other crayon 
scratching techniques,
working with mimeographed and dittoed sheets, 
making box movies,
working on specific lessons on figure drawing, 
making lantern slides, 
working with photography,
making block prints (linoleum or wood), and 
working with batik and tie-dyeing.
The order of these activities included the desire to 
relate art to other areas of study and to outside activities 
as shown by the frequency of work with drawings, plans, dia­
grams, posters, and layouts. Secondly, as indicated by the 
next two items, crayon "etchings" and mimeographed materials, 
the need for simple, colorful, quickly finished work— often 
for bulletin board display— was seen.
Finally, the last six items, "never" included in art
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programs by a large number of teachers, probably were 
omitted primarily because of lack of equipment, such as 
photographic supplies and linoleum cutting tools, as well 
as specialized knowledge.
III. THREE-DIMENSIONAL ART ACTIVITIES
*
The chi square test indicated that teacher responses 
were dependent upon teacher beliefs about art education ob­
jectives for sixteen of the thirty-one activities in this 
section. Upon examination, it became evident that the 
greatest differences occurred between the upper group and 
the middle and lower groups in frequency of using these ac­
tivities. With the exception of two items with differences
in the "constantly" category, the largest differences oc­
curred in the "often" and "seldom" categories. For the 
thirty-one activities, all three groups had the highest per 
cent of responses in the "never" category on twenty items. 
Again, the upper group seemed to use a wider variety of 
three-dimensional activities more frequently than the other 
two groups.
The sixteen three-dimensional art activities for 
which responses of teachers seemed related to their beliefs 
about art education objectives are listed below in order of 
frequency of use, from high to low:
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working on problems related to schoolroom arrangement, 
making masks,
working on problems relating to improving appearance 
of the school building and its surroundings,
making collages,
making puppets,
making clay sculpture,
making contour maps,
designing and constructing stage sets,
making wire sculpture,
braiding,
working on problems related to planning landscaping 
and gardens,
sewing and embroidery,
decorating textiles,
weaving textiles,
carving in plaster, and
carving in wood.
Listed below in order of frequency of use, from high 
to low are the fifteen three-dimensional activities for 
which the chi square test did not reveal a relationship be­
tween frequency of use and beliefs about art education ob­
jectives. Most of the teachers checked the "often” category
for only one item of the thirty-one three-dimensional activ­
ities. This is the first item listed. The largest number
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of each group checked the "seldom" or "never" categories for 
the remaining fourteen items. The items are:
making decorations and ornaments for special events,
making miscellaneous crafts objects of scrap mate­
rials,
making papier mache1 animals and other objects,
making mobiles,
making paper sculpture,
constructing model houses, stores,
working with flower arrangements,
solving problems related to community planning,
carving in soap,
designing and making costumes,
casting in plaster and other materials,
doing leatherwork,
making pottery,
bookbinding, and
basketry.
The most frequently used three-dimensional activity 
was making decorations and ornaments for special events, 
with the largest number of teachers in each group checking 
"often." The second activity in popularity in this section 
was making miscellaneous crafts objects from scrap materials, 
followed closely by making papier mache objects. On the
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other hand, the last nine items on the list were "never" 
used by the largest number of teachers in each group.
It appeared that more teachers in each group included 
two-dimensional rather than three-dimensional art activities 
in their art programs, and used the two-dimensional activi­
ties more frequently. Again the primary differences that 
occurred among the three groups seemed to be due to the up­
per groupTs consistent use of a greater number of different 
art activities and more frequent use of these activities 
than the middle and lower groups.
IV. PROFESSIONAL AND PERSONAL DATA
Information gained from Part IV of the questionnaire, 
"Professional and Personal Data," indicated that beliefs 
about art education objectives seemed to be independent of 
each item in this section. The data were similar for all 
three groups.
(
Although the upper group*s responses differed from 
the other two groups, and especially from the lower group on 
other parts of the questionnaire, the differences concerning 
professional and personal data for these three groups were 
so slight that all groups will be discussed together.
An examination of the items in Part IV indicated that 
the greatest number of teachers in each group were between
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twenty and twenty-nine years of age and only two per cent of 
all teachers were over sixty years of age.
With regard to education, only 3*7 per cent of the 
white elementary teachers in East Baton Rouge Parish who 
participated in this study did not have bachelors degrees. 
Over ninety-six per cent of the teachers had four or more 
years of college education. This amount of education was 
far above the average of the United States as a whole. In 
addition, more than one-fourth of these teachers had mas­
ter1 s degrees, while a few teachers had education above this 
level.
The greatest number of these degrees were granted 
between 195& and I96I. By far, the largest number (almost 
two-thirds) of the teachers who participated in this study 
received their education at Louisiana State University. 
Approximately thirty per cent received their education from 
other institutions in the region served by the Southern As­
sociation of Colleges and Schools, with the few remaining 
teachers coming from other areas.
More than one-third of the teachers had taught from 
less than one year to three years in this Parish. This 
period was followed by four to six years, and seven to nine 
years. The largest number of teachers had from less than
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one year to three years of teaching experience altogether. 
However, the second largest number of teachers in the upper 
and middle groups had over twenty-five years of experience, 
followed by the third largest number of teachers in the four 
to six year category.
Approximately one-third of all teachers had taken no 
art courses for college credit since 1945* Of those teach­
ers who reported completing art courses, more teachers in 
each group studied two courses than any other number, and 
more teachers received between four and six semester hours 
of credit than any other amount. More than 200 teachers re­
ported the completion of teaching methods in art. Only 
seventy-five teachers reported completing art history or 
appreciation, the second most frequently studied course, and 
even fewer teachers reported completing other art courses.
The last item on the questionnaire, requested teach­
ers to answer either "yes" or "no" to the question, "Has 
your school formulated a statement of objectives for art 
education in the elementary school?" Of the 356 teachers 
who answered this question, 1&0 answered "yes" and 176 an­
swered "no." These answers were almost evenly divided among 
the three groups.
Thus age, education, grade taught, years of teaching 
experience in East Baton Rouge Parish, total number of years 
of teaching experience, the number of art courses studied, 
and the formulation of art education objectives in the
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teacher’s school seemed to be unrelated to a teacher’s be­
liefs about art education objectives,
V. CONCLUSIONS
From this study, the following conclusions were made:
(1) Of all the differences found among the groups as 
indicated by the chi square test, the greatest differences 
occurred in the selection and organization of art activities. 
Responses of the groups to nine of the twelve items listed 
were found to be dependent upon or related to teachers1 be­
liefs about art education objectives. These nine items were:
art related to other studies, 
special events or holidays, 
children’s interests and needs, 
children’s requests, 
workshop experiences, 
curriculum guides, 
supervisors, 
sequential plans, and 
community needs,
(2) The responses indicated that more teachers in 
the group leaning toward creative art education objectives 
tended to use, with greater frequency, a wider variety of 
means for selecting and organizing their art activities,
(3) More teachers in the group leaning toward creative
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art education objectives used a greater variety of art ac­
tivities more frequently than did teachers leaning toward 
less creative objectives.
(1+) Teachers in all groups tended to include more 
two-dimensional art activities in their programs than three- 
dimensional activities and to include the two-dimensional 
activities more frequently.
Most frequently used two-dimensional and three- 
dimensional activities included making or studying:
decorations and ornaments for special events, 
craft objects of scrap materials, 
papier mache objects, 
masks,
murals and friezes, 
working drawings, 
color, and
problems related to the schoolroom and building.
(5) Teachers* ages, grades taught, educational back­
grounds, years of teaching experience in the present school 
system, total number of years of teaching experience, number 
of art courses completed for college credit, and the formu­
lation of art education objectives by the schools all were 
unrelated to teachers* beliefs about art education objectives.
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APPENDIX A
QUESTIONNAIRE SENT TO ELEMENTARY CLASSROOM TEACHERS
SURVEY OF ART EDUCATION IN THE ELEMENTARY SCHOOLS
Part I Art Education Objectives in the Elementary School
Directions: The following statements are intended to sur­
vey the opinions of elementary classroom teachers. There is 
considerable variation in point of view concerning the sub­
ject of this study, and in the way art education is practiced 
in the schools; therefore there are no right or wrong answers. 
Your own individual feelings are desired about each statement. 
Please read each statement carefully, then mark your answer 
in the appropriate place. Rate each of the following objec­
tives according to the importance that you believe it should 
have in the elementary school. Please answer all statements.
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1. To create an interest in 
and an awareness of the artistic 
possibilities that exist in the 
pupilfs environment.
2* To aid in the assimila­
tion of facts about the funda­
mentals of perspective, anatomy, 
and art principles.
3. To develop a means of 
discovering and encouraging 
special talent which may lead 
to a vocation in art.
4. To emphasize the fin­
ished art product as the chief 
goal of the art lesson.
5. To develop pupils* skills 
and techniques in shading, con­
trol, neatness, and accuracy of 
proportion.
6. To develop the pupils* 
ability to make decisions in 
everyday life which involve a 
knowledge of art.
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7. To emphasize the use of 
patterns, dittos, and coloring 
sheets which are superior to 
crude work of the child.
&• To guide the pupil in 
the development of simple stand 
ards for evaluating his own 
work.
9. To use art activities in 
the school incidentally as time 
and interests allow, rather 
than regularly scheduling them.
10. To recognize that every 
pupil is capable of expression 
in art.
11. To aid in the develop­
ment of well-adjusted person­
alities through satisfying 
experiences, in art.
12. To help children to 
find better ways to express 
their experiences in visual 
art forms.
13* To teach the pupils the 
correct standards of beauty, 
taste, judgment, and aesthetic 
ideals.
14* To develop the ability 
of the pupil to judge the ex­
cellence of his art work by its 
resemblance to nature.
15. To provide art experi­
ences in which the children are 
given detailed directions in a 
controlled classroom environ­
ment •
16. To teach children art 
through a structured course of 
study and a logical sequence of 
activities.
17* To encourage children to 
put their inner feelings into 
meaningful and expressive forms 
in their own ways.
Id. To help pupils to par­
ticipate in art activities, the 
outcomes of which will affect 
other areas of their lives.
19. To provide specific instruc­
tion for individual projects which 
each child works on at the same time 
to insure uniformity of quality.
20. To teach art appreciation 
through facts, dates, names, and 
stories.
21. To relate the needs of the 
pupils for experience in art with the 
kinds of activities which our culture 
considers valuable.
22. To emphasize art activities 
which offer opportunities to demon­
strate 'that each child has feelings 
of importance and uniqueness.
23. To begin the art program with 
the teaching of art principles and 
content materials to provide a foun­
dation in art.
24. To provide a physical, environ 
ment in which maximum freedom of move 
ment is allowed consistent with order.
25. To promote the idea that 
visual form grows out of practice and 
repetition of drawing objects.
26. To teach that along with 
knowledge of a medium there are cer­
tain manual, skills and right ways of 
using that medium.
27. To provide activities which 
teach the children to work with and 
help one another and to learn to con­
tribute to the group as a whole.
23. To assist pupils in planning, 
conducting, and evaluating the in­
structional activities in art.
29. To create conditions under 
which the child can come to grips 
with the ideas and feelings he wants 
and needs to embody in visual form.
30. To include art activities 
which will provide for a more ef­
fective and beneficial use of leisure 
time.
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Part II Selection and Organization of Your Art Activ­
ities
How do you select and organize activities for your ele­
mentary art program? Please check appropriate column for 
each statement according to frequency of use. Please check 
all statements.
Constantly Often Seldom Never
1. Relationship to a 
unit or area of study in
another class.____________________ _____  _______ _______ _____
2. Special events or
holidays. _____  _____  _____  _____
3* Prescribed by course
of study._________________________ _____  _____  _____  _____
4* Current material in 
magazines (School Arts. A arts and 
Activities. Grade Teacher. In­
structor )T ____  ____  ____  ____
5* Children’s requests. ________ ______ _____  _____
6 . Part of a sequential 
plan of developing art or prin­
ciples of design. _____ _______ _____  _____
7. Competitions— local
demand (Red Cross, etc.). _____  _____  _____  _____
S. Suggestions from local
or state curriculum guides.______ _____  ______ ______ ______
9 . Suggestions from the 
supervisor or visiting art
teacher. _______ _______ ______ _______
10. Experiences :dn teacher
workshops. _______ ______ _______ ______
11. Survey of pupil interests
and needs. ______ ______ _______ _______
12. Survey of aft heeds of
the community. ______ ______ ______ _______
13* Others. Please list:
Part III Art Activities Which You Include in Your Art 
Program
Art activities primarily of a two-dimensional nature in­
cluding drawing, painting and graphic processes. Please check 
appropriate column for each statement according to frequency 
of vise. Please check all statements.
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Constantly Often Seldom Never
1. Making murals, friezes,
etc •_________________________ _____ ____________ _____
2. Making box movies* ________________________
3# Making lantern slides. _____ __________________
If. Making working drawings,
plans, and d i a g r a m s . ___________ ______ ______
5. Working with mimeographed
and dittoed sheets.   _ _ _ _ ____________
6. Making posters and adver­
tising layouts. _______________________
7. Working on specific letter­
ing projects. ___________ ____________
S. Studying and using color. ____ _________________
9. Studying and using per­
spective. _____ ______ _______
10. Working on specific les­
sons on figure drawing.    _____ _____
11. Working with photography. ________________________
12. Developing ways of repre­
senting space on two-dimensional
surfaces (other than perspective). _____ _____ _____ _____
13. Using silk-screen processes.________________________
14. Making block prints CLlno-
leum or wood) •   _____ _____ _ _ _ _
15* Using stencil or spatter
printing.   _____ _____ _____
16. Working with simple print 
processes including stlok, inner 
tube, vegetable, or cardboard
prints. ________________________
17* Working with batik and tie-
dyeing. _______________________
Id. Working with crayon "etch-
- lng" and other crayon scratching
techniques. _____ __________________
Activities primarily of a three-dimensional nature in­
cluding design, construction, and crafts.
19. Making pottery. ________________________
20. Making clay sculpture. _____ _____ ____________
21. Carving in soap.   _____ ____________
22. Carving in wood. _____ _____ _____ _____
23. Carving in p l a s t e r . ___________ __ _____
24. Casting in plaster and in
other materials • ' _ _ _  _____ _____ _____
25. Making paper sculpture. _____ _____ _____ _____
26. Making wire sculpture. _____ _____ _____ _____
27. Making papier-mache animals
and other objects. ________________________
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Constantly Often Seldom Never
2d. Making mobiles* _ _ _ _  ,___ _____ _____
29* Making collages. _________ _____  _____
30. Making masks. ____________ _____ ______
31. Constructing model houses,
stores, etc. _____ _____ ______ _____
32. Designing and constructing
stage sets. _____ _____ ______ _____
33. Making puppets. _____ ______ ___ ______
34* Solving problems related
to community planning. _____ _____ _____ _____
35. Working on problems re­
lated to schoolroom arrangement. _____ _____ _____ _____
36. Working on problems re­
lated to improving appearance of 
the school building and its sur­
roundings •___________________________ ________________________
37* Working on problems re­
lated to planning landscaping and
gardens•_____________________________ ________________________
3d. Weaving textiles. _____ _____ ___ ______
39* Decorating textiles. _____ _____ _____ ______
40. Sewing and embroidery. _____ _____ _____ _____
41. Braiding.___________________________________________
42. Basketry. _____ _____ _____ _____
43* Designing and making
costumes. ______ _____ _____ ________
44* Bookbinding. _____ _____ _____ _____
45* Doing leatherwork. _____ _______________
46. Making decorations and
ornaments for special events._______ ________________________
47• Making miscellaneous
crafts objects of scrap materials. ________________________
4d. Working with flower ar­
rangements.    ______ _____
49. Making contour maps. _____ ______ _____ _
50. Others. Please list:______ ______________________
Part IV Professional and Personal Data
1. Age: 20-24 45*49 ____
25*29 ____ 50-54 ____
30-34 ____ 55-59 ____
35-39 ____ 60- ____
40—44 _____
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2.
3.
4.
5.
6.
Education:
Less than four years of college 
Bachelor of Arts or Science 
Master of Arts or Science 
Above Master's degree level
Grade you are teaching presently:
Number of years you have taught 
in this parish:
lear  Institution
Total number of years of teach­
ing experience:
0-3 ___ 16-18
4—6 19-21
7-9 22-24
10-12
13-15
25-
0-3 __ _ 16-18
4-6 19-21
7-9 ___ 22-24
10-12
13-15
. 25-
Art courses for which you have 
received college credit since
1945: No. of Courses Semester Hours
Teaching Methods in Art _______________ _ _ _ _ _ _ _ _
Design or Crafts _ _ _ _ _ _ _ _  _______________
Art History or Apprecia- 
tion _ _ _ _ _ _ _  _ _ _ _ _ _ _ _
Drawing or Painting _ _ _ _ _ _ _ _ _  ____________________
Extension'Course _ _ _ _ _ _ _ _  _ _ _ _ _
In-service or Workshop _ _ _ _ _ _ — —  •
Others: _ _ _ _ _ _ _  _ _ _ _ _ _ _ _
Has your school formulated a statement of objectives for
art education in the elementary grades? Yes No
APPENDIX B
QUESTIONNAIRE SENT TO AUTHORITIES IN ART EDUCATION 
ELEMENTARY ART EDUCATION OBJECTIVES
The following objectives were taken from art education 
literature. Will you please rate each one on a scale ranging 
from highly creative to highly authoritarian? You may base 
the rating on your interpretation of the following defini­
tions.
Creative objective. A creative objective as applied to 
art education reflects the attitude that a major emphasis 
should be placed on encouraging self-expression through the 
unfolding of the individual learner’s own thoughts and ac­
tions in his attempt to achieve an artistic experience.
Authoritarian objective. An authoritarian objective 
is a stated aim which reflects the attitude that there is a 
true and correct fixed body of knowledge, principles and con­
cepts which can be transmitted. When such an objective is 
applied to art education it implies a major emphasis on the 
formal, precise teaching of facts and skills and requires the 
student to conform to predetermined standards and prescribed 
images•
Highly Highly
crea- Crea- Nei- Author!- au- 
tlve tive ther tarian thor.
1. To create an in­
terest in and an awareness 
of the artistic possibili­
ties that exist in the
pupil’s environment.______ ____________________________________
2. To relate art 
work to pupil interests 
both in and out of
school.____________________ ____________________________________
3. To aid in the 
assimilation of facts 
about the fundamentals of 
perspective, anatomy, and
art principles.___________ ____________________________________
4. To develop a 
means of discovering and 
encouraging special tal­
ent which may lead to a 
vocation in art.
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Highly Highly
crea- Crea- Nei- Author!- au-
tive tive ther tarian thor.
5* To emphasize the 
finished art product as 
the chief goal of the art
lesson*____________________ ____________________________________
6 , To develop pupilsf 
skills and techniques in, 
shading, control, neatness, 
and accuracy of propor­
tion, ____________________________________
7* To develop the 
pupil*s ability to make 
decisions in everyday 
life which involve a
knowledge of art,_________ ____________________________________
To emphasize 
the use of patterns, 
dittos, and coloring 
sheets which are su­
perior to crude work
of the child,__________________________________________________
9, To guide the 
pupil in the develop­
ment of simple standards 
for evaluating his own
work. ____________________________________
10, To use art 
activities in the school 
incidentally as time and 
interests allow, rather 
than regularly scheduling
them, ____________________________________
11, To recognize 
that every pupil is 
capable of expression
in art,____________________ _____________ _____ ________________
12, To aid in the 
development of well- 
adjusted personalities 
through satisfying ex­
periences in art, ____________________________________
13• To help chil­
dren to find better 
ways to express their 
experiences in visual 
art forms.
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Highly Highly
crea- Crea- Nei- Authori- au-
tive tive ther tarlan thor.
Ilf. To teach the 
pupils the correct stand­
ards of beauty, taste, 
judgment, and aesthetic
ideals.____________________ ____________________________________
15* To develop the 
ability of the pupil to 
judge the excellence of 
his art work by its re­
semblance to nature.______ ______ _____________________________
16. To provide art 
experiences in which the 
children are given de­
tailed directions in a 
controlled classroom en­
vironment. - ____________________________________  ______
17. To teach chil­
dren art through a 
structured course of 
study and a logical se­
quence of activities._____ ______ ____________________________ _
1&. To encourage 
children to put their 
inner feelings into mean­
ingful and expressive
forms in their own ways. ______ _____________________________
19* To help pupils 
to participate in art 
activities, the outcomes 
of which will affect 
other areas of their
lives._____________________ ____________________________________
SO. To provide 
group activities in art 
to promote social re­
lationships.___________________________________________________
21. To provide 
specific instruction 
for individual projects 
which each child works 
on at the same time to 
insure uniformity of
quality•_______________________________________________________
22. To teach art 
appreciation through 
facts, dates, names, and 
stories.
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Highly Highly
crea- Crea- Nei- Authori- au-
tive tive ther tarian thor«
23* To relate the 
needs of the pupils for 
experience in art with 
the kinds of activities 
which our culture con­
siders valuable#  •
2i+. To emphasize 
art activities which 
offer opportunities to 
demonstrate that each 
child has feelings of 
importance and unique­
ness. _____________ ______________________
25# To begin the 
art program with the 
teaching of art principles 
and content materials to 
provide a foundation in
art. ____________________________________
26. To provide a 
physical environment in 
which maximum freedom of 
movement is allowed con­
sistent with order. ____________________________________
27. To promote the 
idea that visual form 
grows out of practice 
and repetition of drawing
objects.___________________ ____________________________________
26. To teach that 
along with knowledge of 
a medium there are certain 
manual skills and right
ways of using that medium.____________________________________
29. To provide ac­
tivities which teach the 
children to work with and 
help one another and to 
learn to contribute to the
group as a w h o l e . _____________ ______________________
- 30. To assist pupils 
in planning, conducting, 
and evaluating the instruc­
tional activities in art.
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Highly Highly
crea- Crea- Nei- Authori- au-
tive tive ther tarian thor.
31* To create con­
ditions under which the 
child can come to grips 
with the ideas and feel­
ings he wants and needs
to embody in visual form. ____________________________________
32. To include art 
activities which will 
provide for a more ef­
fective and beneficial
use of leisure time. ______ _____________________________
33* To create a 
love of the “just" and 
"true11 forms.
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WEIGHTED RATINGS OF ITEMS IN PART I BY THE 
AUTHORITIES IN ART EDUCATION
Rank Item Weighting
7 1 4.1052
19 2 2.5263
15 3 3.4736
22 4 1.9473
25 5 1.6642
12.5 6 3.7366
30 7 1.000
11 6 3.6421
17 9 2.9473
6 10 4.1576
6 11 3.9473
4 12 4.3333
27.5 13 I.3664
24 14 1.7366
27.5 15 I.3664
20 16 2.2631
1 17 4.6421
9.5 16 3.6947
29 19 1.2631
26 . 20 1.5769
16 21 3.3664
3 22 4.5263
23 23 1.7694
5 24 ‘ 4.2105
21 25 2.0555
16 26 2.6315
12.5 27 3.7366
9.5 26 3.6947
2 29 4.7366
14 30 3.5769
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